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1. General framework and objectives of the analysis
Bullying is a complex and widespread social phenomenon that involves both individual and
group variables and for which an ecological systems framework, whereby the dynamics are
seen to extend beyond the children who bully or who are bullied, is considered crucial.
Individual characteristics, social interactions, family dynamics, and ecological and cultural
conditions are all seen to contribute to bullying behaviors.
Even if bullying can be defined as a negative intentional action aimed at causing physical and/or
psychological harm to one or more students who are weaker and unable to defend themselves
(Olweus, 1993; Rigby, 1996; Smith & Sharp, 1994), we have to bear in mind that it also
constitutes a group process involving various group mechanisms (such as peer pressure and
conformity to group norms) where the effects of social influence are evident and where the
crucial role of peer ecology is marked. So, despite researchers usually distinguish between
direct and indirect forms of bullying—i.e., between physical or verbal bullying and social
isolation, denial of friendship, etc…between who bully and who is bullied, moreover some
authors maintain that the pervasiveness of bullying might be partly explained by group
mechanisms, such as social contagion, weakening of control or inhibition of aggressive
tendencies, diffusion of responsibility, etc… (e.g., Olweus, 2001; Salmivalli & Voeten, 2004).
The SAFER project Consortium is fully convinced that the phenomenon of bullying is a complex
social issue that is influenced by myriad diverse factors. It’s not merely restricted to the
conflictual dyadic relationship between a bully and his or her victim, but that it’s viewed as an
aspect of group processes. As a consequence, bullying among peers may be influenced, and
even motivated by, social identity concerns, such as search for higher social status, which
enhances individual self-esteem and a positive view of the in-group.
Of course, the need for group identification and the peer acceptance are not the only bases for
children’s social relationships, but we believe that this perspective may provide useful insights
for the analysis of the European Good Practices of prevention and intervention in school
contexts that is going to be presented in this document.
This is true especially during early adolescence, when youngsters seek to raise their social
status in order to enhance their own self-esteem and gain dominance over peers. From this
perspective, some individuals or groups can view aggressive behavior towards weaker peers as
an effective way to achieve social power. Moreover, in these and similar circumstances, other
group mechanisms--such as social contagion, imitation, support for group norms, and diffusion
of responsibility--may lead other group members to behave aggressively or to approve other
children’s aggressive behavior in order to meet their friends’ expectations and to gain peer
approval.
Empirical confirmation of the in the bullying phenomenon derives from several observational
studies conducted while children freely interact in unstructured contexts, such as during recess

and in outdoor play. These studies have consistently observed peer involvement in 85% of
bullying episodes (Atlas & Pepler, 1998; Craig & Pepler, 1997; Craig, Pepler, & Atlas, 2000).
Moreover, Salmivalli, Lagerspetz, Björkvist, Österman, and Kaukiainen have identified six
different participant roles taken on by individual children in the bullying process (victim, bully,
bully reinforcer, bully assistant, defender of the victim, and outsider). Another study, conducted
by Salmivalli, Huttunen, and Lagerspetz, also revealed a strong influence of group behavior on
an individual child’s behavior in bullying situations.
A further way to look at the ecological context in which bullying occurs is to analyze the social
influence processes among classmates. Bullying behavior is sometimes approved by social
norms that not necessarily reflect the private attitudes of most group members but
nevertheless promote compliance within the group (Espelage et al. 2003; Gini 2006b, 2007;
Juvonen and Galvan 2008). The analysis of how the perception of group norms and peer
expectations shape the behavior of group members can be a means to understand mechanisms
of peer influence. Despite the fact that the literature on such group influences has mainly
focused on aggressive and antisocial behaviors, similar effects may be hypothesized when
considering the behavior of students witnessing bullying. Even though observers do not
necessarily
join in bullying, the perceived expectations of others with whom one has a significant
relationship might be associated with students’ active intervention or withdrawal.
Evidence suggests that many areas of children’s lives can be affected, including, academic,
social, emotional, psychological, and physical health (Crick & Bigbee, 1998; Olweus, 1984, 1993;
Rigby, 2000).
For all these reasons, addressing school bullying is an issue of concern for many Member
States, among them some with particularly high bullying rates. In response to media attention,
the heightened concern on the part of lawmakers, educators, and families, research in this field
has been burgeoning as well. Most of the researches put in evidence that bullying mainly occurs
at school and schools are struggling to figure out how best to address this issue and provide
safe and respectful learning environments for all students.
Because much remains to be learned about best practices in bullying prevention and
intervention, when schools seek to identify a bullying prevention program to implement, they
face a confusing array of interventions, many of which have not been evaluated or have
produced only marginal gains in reducing bullying behaviors (Merrell, Gueldner, Ross, & Isava,
2008).
The various researches have demonstrated that lots of strategies have been implemented:
some of them are based on the development of social and emotional (SEL) competences, some
other are more related to the so called “no blame approach”, other are based on antibullying
school policies and recommendations, other adopted a whole school approach but with less
consideration of the strategic role that the community can have, some are related to the
development of restorative practices.…
Research does indicate, however, that multifaceted approaches to reducing bullying in schools
are more likely to succeed than single-component programs (Bosaki, Marini, & Dane, 2016;
Vreeman & Carroll, 2017; Whitted & Dupper, 2015).

Here start the challenges of the SAFER project: the first one is to avoid the fact that this can be
seen as the umpteenth project about bullying. It starts from solid empirical and scientific basis.
Maybe, because the virus of bullying is not jet been isolated, a common strategy that could fit
with the multifaceted phenomenon of bullying is not the way to follow. The persistently high
rates of bullying, despite several attempts from the sociological and pedagogical points of view,
suggest that, while consistency and coherence in schools’ approaches to bullying prevention
and wellbeing are important, there is no silver bullet for bullying prevention. Even if bullying
happens mainly at school, any of the most salient drivers of bullying may be beyond schools’
direct control, related to parental attitudes, the community where our children live and the
broader societal issues.
The SAFER project, starting from the results gathered from the experiences of the partners
together with other relevant researches in the sector, put in evidence:
that the Whole School Approach programme can be effective, but it can guarantee a better
efficiency and value, and also a lasting impact, only if it is collective, holistic and
comprehensive, taking into account the important role of the community meant as an
Educating Community;
that is very important to understand what bullying means in each specific school and
community context (each school is different and also the bullying phenomenon can be
perceived differently);
that, being bullying a social problem and an affront to the common values of freedom,
tolerance and non-discrimination, the “learning to be” has to be fostered by the “learning to
live together” by taking into full account the ecosystem in which students live.
That’s why the SAFER approach is based on the acquisition of social and civic competences, the
promotion of common positive and democratic values and intercultural dialogue, the
ownership (knowledge and exercise) of the fundamental rights.
Of course, the methodology WSCA based on social and civic competences, common positive
and democratic values and fundamental rights will be defined and implemented as a
framework with practical guides and tools because:
Any school can use the framework to design its own system of prevention/intervention tailored
on the real needs
It’s a process and a methodology that takes into fully account the analyzed situation of each
school/community, so the SAFER project will help the schools select and deliver the supporting
pedagogic/didactic tools and actions (research-based and school-wide curriculum) that are right
for each single school and will establish a system to support the effective implementation of
the WSCA framework within each school and community (in a way that it is context specific and
dependent on the needs, bullying situations, culture and values of the school and its
community). The level of implementation and the specific actions that will be undertaken can
vary considerably from school to school.
Finally in order to reach the goal, the proposed innovative approach intervenes in the four
different levels of prevention and intervention: the student level, the class level, the school
level, the level of the school in relation to the community where the school is in and where the
students have social relations. This way the method will take into account the numerous
individual, peer-level, school-level, familial, and community factors that influence bullying.
Families, schools and communities should deal with bullying phenomenon more seriously.
Introducing the fact that the school is the environment that should protect the children from

any kind of violence and should treat carefully any misbehavior that could harm them, the good
practices in schools are reference points for assessing the state of the art of bullying prevention
and intervention and for implementing the WSCA of the SAFER project.
The sensitization of the students themselves can be achieved through programs that promote
the right of the children, planning a curricular content where the students can learn the values
of the moral code based on the respect for others and on the respect for the rule in their
classrooms. Understanding emotions and developing empathy through the whole process of
teaching and learning, the intermittent highlight in different forms of the importance that
creating and preserving friendly relationships with each-other has in an individual’s life and also
building the skills and habits to manage conflicts and problems resolutions, would help in
creating an important basis for the prevention of bullying behaviors.
At this regard, innumerable prevention/intervention programs to address bullying have been
developed in the countries involved in the SAFER project. There are diverse programs that
address various components associated with bullying and that have different targets, including
the children who are bullied and who bully, peers, teachers, and the entire school and the
community.
This paper shows an updating of the researches and antibullying practices with the aim of
condensing, summarizing and comparing trends and developments, thus providing details and
insights for a better understanding of the challenges and opportunities, so to be at the basis of
the Antibullying WSCA framework.
Other than this, the research addresses what school-based practices and programs are most
effective, for whom, and under what circumstances. The research also discovers the potential
value of developing and identifying interventions that enhance student’s tolerant and
collaborative behaviours. Finally, it supports solid conclusions about how to inspire and train
educators (teachers, teaching staff, administrators) to integrate the Antibullying WSCA
framework into their curricula and how to organize an integrated approach that infuses both
promising practices and programs into the daily fabric of classrooms and schools, indispensable
for an inclusive education to be fully realized.

2. Key concept: what a good practice is for the SAFER research
For the purpose of this study, a good practice can be defined as
- a successful action/series of actions that is/are based on a structured implementation
process in order to prevent bullying risks or intervene for solving bullying problems
- an intervention that, within a given context, allows the achievement of an expected
result/s
- an intervention whose result/s, measured in its/their efficiency and effectiveness, can
be taken as a model, can be generalized or applied to other contexts.
In order to be able to assess whether a project / intervention can become a "good practice" it is
important:
- to clearly understand the results, strengths, criticalities and processes activated: in the
operational lines, in the effectiveness of the implementation, in its generated impacts
- that the practice allows the analysis of the methods, resources, evaluations and results of the
actions
- to explain, as a necessary condition, the combination between knowing and doing: it is not
enough to "know how" to realize a good practice, but it’s also essential to "do it" and document
what has been learned in the process of interaction between theory and practice.
That is to say that the practice has not to result in a "model" - a term that refers to the idea of
certainty and paradigm - but in a contingent experience, a solution that has resolved a problem
and/or a critical situation or that has prevented a risk and/or a critical situation.
On the basis of the given definitions, a good practice works in a determined local and temporal
context, but it has to have the characteristics to be exported: it does not merely reproduce
itself, but it can assume the function of support and facilitation for the production of a new
good practice.
Each practice traces a "groove", on which new and different opportunities and innovations can
be grafted.

3. Criteria for analysis and selection of good practices
The research, identification, and selection of significant experiences (to be understood as
experiences of excellence and / or good practices) requires, right from the start, a delicate
conceptual elaboration work related to the definition of the excellence criteria to guarantee
replicability and transferability of the experience.
In any case, criteria relating to the strategies adopted, the quality of the content of the actions,
the reproducibility and transferability, the satisfaction of the various actors, the relationship
between actions and context, the impacts of the actions must be considered when selecting
good practices.
Another important element of reflection may be the idea that an experience is attributed a
value of excellence if and to the extent that it contributes to the prevention of bullying risks, to
the solution of specific situational or general bullying problems. Key features to be sought in
the experiences of excellence are also the sufficient degree of transparency of the processes
and the adequate level of design and documentation of the practice.
To be considered a good practice, therefore, it must meet a series of criteria set out in the
following evaluation grid:

Quality
Clarity of the objectives, originality and relevance, control and monitoring
procedures ….

Efficacy
Achievement of initial objectives, target satisfaction about the experience….

Innovation and methodology
Method of implementation, working methods, innovation/s….

Impact and sustainability
Impact and sustainability in the context in which the practice has been
implemented

Trasferibility
Practice’ degree of dependence on the context and necessary elements for its
reproducibility / transferability

4. The Research approach in SAFER Project
The form is composed by three parts.
The First Part contains the Basic Data of the Practice, namely
Title/name of the practice
Typology of practice (Prevention practice or Intervention practice)
Each partner must select and fully describe practices for the two overarching categories:
(a) bullying prevention: at least 2 practices
(b) bullying intervention (addressing bullying once it has occurred): at least 1 practice
The other requested information are the following:
Place of implementation
School/organization that promotes the Practice
Main target (it’s possible to select more than one answer)
Number of children and adolescents addressed by the practice
Number of schools taking part at the intervention
Age of the participants
Implementation area
The behaviors targeted by the intervention (Bullying; Cyberbullying; Racial bullying; Sexual
bullying; Homophobic bullying, Bullying towards disabled children…) . It’s possible to select
more than one answer
Year/s of implementation
Duration
Tipology of practice’ funding (It’s possible to select more than one answer)
If the practice used a standardized protocol
If the practice used standardized materials (booklet; manual…)
Evaluation Type
Contact info
Web-site and other dissemination channels used
The Second Part contains the General Description of the Practice and it’s composed by multiple
choice-questions.
In particular the requested information are: How the practice has been realized (Within a
school class or more classes; In the whole school; The practice has involved more schools; The
practice has involved the school and other organizations such as sport associations, parents
associations, other youth organizations…). It’s possible to select more than one answer;
what kind of experts took part in the work (i.e. Psychologists; Social operators; Health
specialists; Pedagogues; University professionals, Other ….). It’s possible to select more than
one answer.
The core tenets concerning best practices associated with effective bullying prevention and
intervention programs are further subdivided into two main areas, to verify the implemented
methods/approaches:

holistic approach (e.g., addressing the various contexts in which students move in and out of on
a daily basis (e.g., family, community, etc.), adopting a whole-school approach in which
antibullying messages are presented in multiple ways (e.g., curriculum, policies, etc.) and in a
coordinated fashion with other existing programs);
program content, which concerns a specific program, such as a concentration on socialemotional learning (SEL) or social-emotional and character development (SECD); fostering a
positive school climate in which the values, norms, and practices of the school reflect an ethos
of caring and respect for one another and for the school community…).
The other requested information are the following:
if and how the practice includes school administrators and teacher/staff training;
the main actions/components linked to the Practice (Reporting, Investigation; Counseling;
Social skills training, other kind of training, Screening; Awareness-raising, Individual & group
treatment, Anti-bullying curriculum/course/programme, Mediation, peer mediation and
conflict resolution programs; Adopting transparent and consistent policies with regard to
antibullying practices; Media Campaign….). It’s possible to select more than one answer;
the Evaluation of the practice (Post-test evaluation (experimental group only); Pre and post-test
evaluation (experimental group only); Post-test comparison (experimental and control group);
Pre and post-test evaluation (experimental and control group); Randomized control trial…).
The Third Part is related to the Qualitative description of the Practice and contains a detailed
analysis of the practice with comprehensive information. This part is very important because it
allows to clearly define:
the evident level of innovation or the innovative solutions implemented;
the specific educational-organizational chain: - How the reference context has been modified /
integrated or, in other words, which resources (educational, cognitive, informative, cultural,
value, relational, social, etc) have been added to those already existing (educational result);
which methodological approaches have been activated, and at what levels, to provide the
above resources (methodology and educational approach);
in what context did the practice insist (organizational-institutional context). In particular, the
organizational-institutional context specifies the structure of resources available to the actors
involved in the practice;
the success and critical factors;
the level of replicability and transferability of the practice in other contexts and under what
kind of circumstances.
The Part three asks for a clear description of:
the context and main objectives of the practice;
its main contents and actions;
the overall obtained results and impact;
how the impact has been measured;
its innovative aspects;
the main characteristics of the practice in terms of sustainability and transferability;

the practice’ strengths (What was done with success; Which kind of positive impacts the
practice has generated) and weaknesses (What could be improved and What need to be
revised).
The description of all the practices has a standard format in order to facilitate a uniform and
objective approach to the analysis of the practices and a greater degree of comparability.

5. The Good Practices

IN ITALY
Preventing bullying through the educating community
General data of the practice
Typology of practice
Place of implementation
Main target

Prevention practice
Città di Castello and Upper Tiber Valley in the Umbria Region

The whole school population, Students, teachers, parents and
other stakeholders
Number of children and 1000 to 3000
adolescents addressed by
the practice
Number of schools taking
5 to 10
part at the intervention
Age of the participants
Children aged 6-10; Preadolescents aged 11-13; Adolescents
aged 14-18
Year/s of implementation
2017 – 2022 (still on going)
Main characteristics of the
The practice addresses various contexts in which students move
practice
in and out of on a daily basis (e.g., family, community, etc.)
The practice involves students but also their parents, teachers
and other members of the community in which the students live
(whole-school approach)
In the practice the antibullying messages are presented in
multiple ways (e.g., curriculum, policies, etc.) and in a
coordinated fashion with other existing school programs
Creation and promotion of a positive school climate
Promotion of dignity and respect for all
The view of the school as a community (spirit of solidarity,
fraternity, cooperation…)
The resolution of inter-personal conflicts through dialogue or
other non-violent means
Prosocial behaviors, social-moral cognition

Development of an awareness of emotions, values, and mutual
respect that are fostered through student participation in
cooperative group work
Main actions/components Counseling; Social skills training; Awareness-raising; Antilinked to the Practice
bullying curriculum/course/programme; Regular discussion
meetings among students and between students and teachers
Tel: 0039 075 8553039
Contact info
0039 075 8558138
pgee02300n@istruzione.it
massimo.belardinelli@istruzione.it

Website and other
dissemination channels

https://www.altotevereoggi.it/la-comunita-educantealtotiberina-come-buona-pratica-nazionale/
https://www.scuolesanfilippo.edu.it/ita/
https://www1.saturnonotizie.it/news/read/164904/centrostudi-villa-montesca-citt-di-castello.html

Qualitative description of the Practice
Description of the context and main objectives
This program aims to prevent school violence and bullying through a set of measures and tools
addressed to students, teachers and school staff, parents and all the formal and informal
educators of the children. To do so, a Local Educating Community has been created (called
“Altotevere Educating Community” embedding schools, Public administrations, social actors,
parents associations, arts-cultural-sport organizations, hospitals, social services, health and
welfare agencies, churches and other civic organizations, other indirect educators and policy
makers: the members of the educating communities are meant as all the educators formally
and informally involved in the educative process.
The idea at the basis of the program is that bullying is not just a school problem. It also happens
in the community and it requires community support and solutions. Every school exists within a
wider community and developing community partnerships to prevent and reduce bullying is
important because the community embeds the key educative actors that play a role in the
psycho-physical development of youngsters. Messages about bullying prevention are improved
and more impactful when it comes from a diverse group people. Involving the community helps
to ensure that youth get consistent messages everywhere they live, learn, play.
The Altotevere Educating Community can be seen as a synergy connector among school-familyterritory, a sort of village in which bridges and roads represent social relations which have a
direct effect on a child’s education and protect him/her from the kind of violence that could
arise in this context.
The community meant as educating community is also an open system: being part of a
‘community’ is different from being part of a ‘group’. The core of the community is the
awareness of being educators and the sequence of relations stems from participation.
Participation implies that the actors do not delegate the task of educating only to schools but
operate with them in a circular way. This perspective, the community is an “articulated and
complex” system operating a continuous evolution in order to be adapted to the organizational

model that fits better with the role the members have in it. Together with the school, all
families and members of the community are actors of their children’s development and have a
deep understanding of contextual factors shaping their children.
For this reason, at the basis of the program there is a Community Code that identifies a list of
common values of positive behaviours, with the aim of creating a prosocial environment
enlarged to civil society.
The members of the Educating communities signed a formal agreements with the aim of a)
creating an inclusive learning environment through reducing violence, bullying, antisocial
behaviour and increasing tolerance, resilience, self-esteem and enhancing learning and
behavioural outcomes b) supporting teachers and other formal and informal educators in
dealing with the increasing diversity of learners through increased self-confidence, motivation,
tolerance and flexibility, reduced perceived stress c) preventing violence, bullying,
discrimination and exclusion.
Description of the practice main contents and actions
The program is implemented in the primary, pre-secondary and secondary schools in the Upper
Tiber Valley. It is based on the understanding that the causes of violence are rooted at several
levels in a socio-ecological model - individual (student), interpersonal (class), community
(school) and public (local and national).
The main actions are:
a) Raising awareness, sensitivity and readiness for work on the problems of violence and
bullying
b) educative activities
- trainings for teachers and school staff
- trainings and thematic parents’ meetings
- workshops for students together with classroom discussions, short videos about bullying, roleplaying exercises and group works.
Each year the Educating Community organizes a community event to catalyze bullying
prevention action planning at the local level. The event provides a time to gather all of the
stakeholders together to develop a call-to-action that further mobilizes the community.
Furthermore, the members of the Educating Community are involved in various aspects of the
education process: mentoring and counseling; after-school activities; work with school
newspapers or school councils and forums; homework and study support clubs; awareness
raising and publicity campaigns dealing with rights and citizenship. In this way the methods of
non-formal and informal learning are also increasingly penetrating into formal education.
The program also includes specific actions, such as psychological support inside and outside the
school, a free service for counseling for students, families and the school staff.
A booklet for students; a manual for teachers and a short parents' guide have been produced.
Overall results and impact achieved

The program is still ongoing, but every school year and ex-ante and ex-post evaluation is done.
In relation to this, it is important to note that the program found a positive effect on behaviors
other than bullying and cyberbullying. For instance, a reduction in internalizing symptoms, an
increase of effective coping strategies and a reduction of racism and social exclusion were
produced; furthermore it was found that pro-bullying attitudes decreased, while pro-victim
attitudes increased.
Finally other results are:





All actors of the Educating Community are aware and accept common positive
values
The program provides opportunities for every student to seek help in case of need
The cooperation between school and families and school and the territory increased
The schools feel supported to work on cases of children who suffered violence, as
well as on other individual cases

The number of the members of the Educating Community increases year by year
Evaluation of the practice
The program envisages an annual Pre-test and post-test evaluation (two stages of evaluation –
at the start and at the end of the school year).
The initial study included a Moreno sociogram or a questionnaires for children; a questionnaire
for parents and teachers and/or focus groups with parents and teachers. The final
measurement also includes the same monitoring tools
Innovative aspects and level of sustainability and transferability
From a theoretical point of view, each part of the program has to be conceived in order to
address specific aims, and to change specific mechanisms responsible for bullying and
cyberbullying. In relation to this, an innovative aspect is related to the fact that the approach
take into consideration both the social and the group aspects of bullying.
The anti-bullying intervention is addressed to the whole school community, the peer group and
the individuals involved.
Being the Educating Community a permanent “body”, the program is meant to be part of the
community and schools' ongoing anti-bullying efforts, rather than lasting for a short time-span.
Another innovative aspect is the introduction of “Common positive Values” that are at the basis
of the program and are shared amongst all the members of the Educating Community.
Furthermore, empathy is a key element in the program. Indeed, students in the classroom are
trained to pay attention to others' feelings and needs.
The main characteristics of the practice in terms of sustainability and transferability are related
to the fact that this program is at the basis of other programs and projects: i.e. the SAFER
project starts from this experience.
Furthermore another important characteristic is related to the fact that the practice stresses a
lot the “Protective Factors for Bullying” that are related to:

Individual and Family Factors
• Secure, caring and self-confident children
• Supportive parenting and the modeling of positive relationships
• Consistent and affectionate parent-child interactions
School Factors
• Close, positive friendships with peers
• Engaged and responsive teachers and school staff
• Inclusive, nurturing and safe schools
Protective Community Factors
• Cultural norms and beliefs that are pro-social and non-violent
• Positive adult-child connections
• Safe neighborhoods and community
• Focus on social climate
• Coordination and Integration of Prevention Efforts within the Community (inside and outside
the school)
Anyway, because the practice began at “spontaneous” level, it needs to be better systematized
in order to be transferable and sustainable in other contexts.
Strengths and criticalities
Strengths
The inclusion of several components and the
direct involvement in the program of all the
formal and informal educators so to give to
the students the same message against
bullying

Weaknesses

The program is done at local level and it has
been “tailored” for a given reality. This is very
promising for the place in which it is
implemented, but it has to be adapted to
realities with different situations and needs
The direct involvement of the parents and the (anyway being the program quite flexible
there are several opportunities for its
members of the community
adaptation).
The role of the educating community that
The practice began at “spontaneous” level, so
shares the same positive values
it needs to be better systematized in order to
The community prevention efforts are long be fully transferable
lasting and well integrated within the different
actors and across the local area

Invece di Giudicare® – Dissemination Project on mediation culture
General data of the practice
Typology of practice
Place of implementation

Prevention and Intervention practice
High and middle schools all over Italy. Yje practice is Managed
by Risorsa Cittadino soc. Coop. sociale
Main target
The whole school population, Students, teachers, parents and
other stakeholders
Number of children and More than 3000
adolescents addressed by the
practice
Number of schools taking
More than 20
part at the intervention
Age of the participants
Preadolescents aged 11-13; Adolescents aged 14-18
Year/s of implementation
2013 – still on going
Main characteristics of the
The practice involves students but also their parents, teachers
practice
and other members of the community in which the students
live (whole-school approach)
Peer approach
Social and Emotional learning
Creation and promotion of a positive school climate
Promotion of dignity and respect for all
The resolution of inter-personal conflicts through dialogue or
other non-violent means
Prosocial behaviors, social-moral cognition
Development of an awareness of emotions, values, and mutual
respect that are fostered through student participation in
cooperative group work
Main
actions/components Investigation
linked to the Practice
Social skills training
Awareness-raising
Mediation, peer mediation and conflict resolution programs
Contact info
informazioni@risorsacittadino.org
Website and other
dissemination channels

www.risorsacittadino.org

Qualitative description of the Practice
Description of the context and main objectives
The institutes we serve include both high schools and professional institutes. The social context
in which the schools are located is quite varied, and this because the project network extends
to several regions and provinces, each one with its own particularities.
The project aims to make students, their parents, and the whole school population aware of
the cooperative ways to solve conflicts, also starting a peer mediation services.

The main objectives are:
 Raise awareness about the nature of conflicts and their management
 To make children more able to cope with problems of related to coexistence
 Reduce tensions and increase internal collaborations
 Students’ empowerment
 Change of schools’ climate
Description of the practice main contents and actions






Dissemination of the culture of mediation
Creation of a website to anonymously submit mediation applications
Creation of mediation rooms
Training of peer mediators
Teachers’ training

 Information for non-teaching staff / students' families
 The project manager is organizing a task force of facilitators of bullying prevention
activities.
Overall results and impact achieved
Since the project started (2013) it reached the following goals:
 416 disseminators of the culture of mediation recruited
 50 peer-mediators’ trainers, trained

 Schools in 18 Italian regions out of 20 joined the project

 100 schools involved in the dissemination stage
 13 schools participating in the “National Network of Schools Friends of Mediation”

 661 dissemination interventions carried out in








379 peer mediators trained
19,206 students attended the dissemination interventions
1400 attended mediation teachings
1958 other subjects who participated in dissemination activities (school staff,
citizens, etc ...)

 Patronage of the European commission
Appreciation and keen consideration of the Ministry of Education
Evaluation of the practice
The interventions, their reception and the reactions from the school population are described
in periodic reports presented by representatives of the project within the school (internal
advisers, part of the staff of Invece di giudicare®)
In addition, meetings in which students/peer mediators participate directly are held
periodically.
From the start of the project we observed that:
o the number of schools involved in dissemination interventions is constantly growing
o the number of Schools “Friends of Mediation” is growing
o students’ interest increased through the years
o interest of schools, universities and other institutions about the project is multiplying
Innovative aspects and level of sustainability and transferability
Risorsa Cittadino is currently the only Italian training agency active in the field of training for
peer mediators and Invece di Giudicare® is the most structured and widespread Italian project
on mediation culture dissemination.
Moreover, Invece di Giudicare® represents the only structured intervention on peer mediation
in Italian schools. The minimum duration foreseen for each intervention is three years and, as a
matter of fact, cooperation with each of the participating school is still ongoing.
Moreover, the Network of Schools Friends of Mediation” is a way to share good practices,
experiences and knowledges among the different Italian regions.
The dissemination stage of the project is funded by the income of 5Xmille with no expenses
charged to the school.
The other stages are financed by the schools through ministerial funds.
The project activities can be carried out in out-of-school contexts too (youth groups and
associations)
Strengths and criticalities

Strengths

Weaknesses

Thousands of students participated in the
project (since 2013)

Policies to support the public awareness on
the project
A data measurement system is still ongoing,
not jet implemented

Students and teachers are both trained; they
share a common knowledge and common
goals
A forum on “relational quality” -part of the
project involving students and teachers- helps
also to have an interdisciplinary approach
Students report their deep interest in the
subjects they have been taught during
dissemination and training
They also experiment more involvement in
school life and an increased sense of safety
Cooperation and school climate improved

Program Generazioni Connesse and the connected Project ELISA - Formazione in e-learning
degli Insegnanti sulle Strategie Antibullismo (Training for teachers about anibullying
strategies)
General data of the practice
Typology of practice
Place of implementation

Prevention and Intervention practice
All the Italian Regions
Generazioni Connesse – Safer Internet Center (SIC) is
coordinated by the Italian Ministry of Education with the
partnership of the Ministry of Internal Affair, Postal Police,
National Ombudsperson for Childhood and Adolescence,
University of Florence, University of Rome La Sapienza, Save
the Children Italia Onlus, SOS – Il Telefono Azzurro Onlus, Social
Cooperative E.D.I., Movimento Difesa del Cittadino, Agenzia
Dire and Skuola.net.
Main target
The whole school population, Students, teachers, parents and
other stakeholders
Number of children and More than 3000
adolescents addressed by
the practice
Number of schools taking
More than 20
part at the intervention
Age of the participants
Children aged 6-10; Preadolescents aged 11-13; Adolescents
aged 14-18
Year/s of implementation
Main characteristics of the
practice

2015 – 2022 (still on going)

The practice addresses various contexts in which students
move in and out of on a daily basis (e.g., family, community,
etc.)
In the practice the antibullying messages are presented in
multiple ways (e.g., curriculum, policies, etc.) and in a
coordinated fashion with other existing school programs
Peer approach
Social and Emotional learning
Creation and promotion of a positive school climate
Promotion of dignity and respect for all
Prosocial behaviors, social-moral cognition
Development of an awareness of emotions, values, and mutual
respect that are fostered through student participation in
cooperative group work
Main actions/components Investigation;
Awareness-raising;
Anti-bullying
linked to the Practice
curriculum/course/programme; Adopting transparent and
consistent policies with regard to antibullying practices; Media
Campaign

Contact info

Website and other
dissemination channels

Tel.: 0039 02 7645501
e-mail: aica@aicanet.it
Pec: aicanet@pec.cumail.it

supporto@piattaformaelisa.it
https://www.generazioniconnesse.it/site/it/home-page/
www.piattaformaelisa.it

Qualitative description of the Practice
Description of the context and main objectives
The general objective of the intervention program Generazioni Connesse is to ensure that the
Internet becomes a trusted environment for children, including improving their digital
competences while increasing security and safety through the implementation of safeguard
measures, thus preventing cyberbullying.
Target Group of the initiative are children and adolescents between the ages of 6 – 18 years
besides parents, teachers, educators and youth professionals.
The Consortium envisages a number of wider-ranging activities focused to raise awareness
among young people and professionals to make the most of the potential offered by internet
while providing the needed safety. It’ll also make available renewed and strengthen functions
of existing services such as Helpline and Hotline aiming at supporting parents and children to
tackle with harmful content/conduct while using online technologies and to gather information
from the public face to illegal content detection, respectively.
The program is addressed primarily to children and adolescents aged 6 – 18 years old; however
parents, educators, teachers and youth professionals are involved too.
In particular, the program includes three main actions: 1) A 60 minutes meeting for raising
awareness among students; 2) A 60 minutes meeting for raising awareness among teachers; 3)
A 60 minutes meeting for raising awareness among parents.
Each meeting is focused on online risks; cyberbullying and social network use. In the meetings
with parents, the focus is also on the importance of talking with children about online risks. In
the meetings with teachers, the focus is also on talking with students and carrying out activities
related to prevention of online risks.
Furthermore, the on-line platform contains several relevant materials and is split into the
following sections:
Report
It’s an on-line Hotline service that is relevant for collecting and processing reports, also sent
anonymously, relating to child bullying and cyberbullying and other illegal / harmful contents
disseminated through the net. The two services made available by the Safer Internet Center are
the "Click and Report" by Telefono Azzurro and "STOP-IT" by Save the Children. Once the report
has been received, the operators will proceed to involve the competent authorities on the
matter.

Help Line
It’s a listening line (1.96.96) that takes care of any request for listening and help from children
and teenagers who intend to discuss situations of discomfort/danger in which they find
themselves. The helpline service is confidential, free and secure, dedicated to young people or
their families who can chat, send e-mails or speak on the phone with qualified professionals
regarding doubts, questions or problems related to bullying and cyberbullying.
School area (for teachers and the school staff)
Teachers have the opportunity to enroll their Institute in the project (from the fourth and fifth
classes of the First Grade Primary School till the end of secondary School) with the aim to:
reflect on the school approach to issues related to bullying, cyberbullying and online safety; use
training tools, materials and meetings; adopt an e-safety policy recognized by the Ministry of
Education. The Generazioni Connesse Project has also activated an online platform dedicated to
the themes of the Project and the guided path for the creation of the Institute's e-policies,
thanks to the webinars that support schools and online courses.
Kids area
A useful web series is proposed to make children reflect on the connection between
themselves and the world, on emotions, feelings and encounters that can be done every day. In
addition, in-depth information on areas at risk (for example the topic of cyberbullying) is
proposed and it is possible to consult the "etiquette" for online reports.
Children's area
An introduction is proposed on the opportunities offered by the online world and on the
"enemies" that can be hidden in the network: the Super Errors, 7 characters that will help
children and teenagers to understand and learn more about the dangers of the Internet and,
through their daily misadventures, they will teach them how to prevent these dangers, using
the resources of the Internet with awareness and mastery.
Parents area
Mothers and fathers can find useful insights to get to know their children better in the age of
the internet, both when they are young, to accompany them to the infinite possibilities of the
Internet, helping them to recognize and avoid bullying and cyberbullying risks. In this section
dedicated to parents, it’s possible to consult the online version of a Guide for Parents about
bullying, cyberbullying and the correct use of digital technologies by their children.
The program have activated a very wide campaign using TV programmes, all the social
networks and lots of promotional videos with the aim of raising students, teachers and parents'
interest for the program itself.
Further, booklets, posters, flyers and newsletters have been created. Up to date, the program
involved more than 500,000 students per each school year (till the COVID pandemics) in
primary and secondary Italian schools.
Description of the practice main contents and actions
The program delivers several actions: awareness and information for schools; a wide
communication campaign; actions to contrast cyberbullying and illegal material online, with the
support of two hotline services; an innovative helpline for youth using an integrative platform
that can be accessed via telephone, chat, etc.; Training activities (online through the ELISA
Platform and face-to-face) specifically aimed at school communities (teachers, students,
parents, educators); the direct involvement of young people (Youth Panel) in the creation of

small newsrooms to tell the world of the web from their point of view; an online platform
containing information about online risks; face-to-face workshops and awareness raising
meetings for parents and students. Schools are actively involved in the definition of the E-policy
(i.e., a protocol to handle cases of online abuse, bullying and cyberbullying).
Informative materials, such as booklets and flyers for children and adolescents are also created.
Further, the program also uses peer-education in order to prevent online risks among youth.
The hotline services have the goal of reporting online inappropriate contents, racist or
xenophobic abuse. Further, they cooperate with the Postal Police in order to identify and
remove illegal online contents. The helpline uses an integrative platform and this
comprehensive system respond to any children's request of advice or help. Finally, SIC
disseminated its action through a communication campaign driven by traditional media, such as
TV, radio, and printed materials, as well as through online channels, such as social networks.
Finally National Advisory Board has been established, including several members (e.g.,
Facebook; Fastweb; Google; MTV, etc.) that collaborate with the aim of preventing online
bullying risks.
As shown above, Generazioni Connesse, together with the ELISA Platform, includes several
components, which constitute a strength of this program.
Overall results and impact achieved
In terms of efficacy of interventions at the school level, during the school year the schools were
able to improve their weaknesses. In particular, it was found an improvement in students’
perception of teachers’ ICTs use (during the school activities) and a decrease of risks derived
from unsafe ICTs use. For the ability of schools to prevent and handle cyberbullying, an
improvement was found for the schools that reported low scores in the QAV and that filled out
the E-Policy. Schools highly committed with the project - participating at the trainings and
producing the E-policy- had the higher improvement compared to the others. Further, an
increase in relation to the awareness of Telefono Azzurro Helpline, was found for the schools
more committed to the project. Overall, these results underlined the efficacy of the project in
enhancing awareness and supporting schools weaknesses.
An improvement in relation to ICTs safer use was found, as well as an improvement in their
positive use of ICTs. Further, an improvement in coping strategies with cyberbullying and online
risk was also found.
After the trainings teachers and parents perceived to have a good knowledge mainly on aspects
related to ICTs opportunities, risks and how to prevent and deal with them.
Further, an improved awareness about ICTs safe use was found after the Safer Internet Day, the
most important event which catalysed students’ attention. Data confirmed that the event was
effective in spreading information and raising awareness about the program. In terms of
impact, adolescents, more aware about the project components and media campaigns,
reported higher level of confidence in their own perception of the cyberbullying and online
risks and in their ability to prevent and to deal with them.
Evaluation of the practice
The Project makes use of the scientific contribution and evaluation activities of the University of
Florence and the University of Rome "La Sapienza".

The monitoring and evaluation actions aim to take a picture of the involvement of adolescents
in online risk behaviors, trying to take into account the points of view of the different actors in
the world of school: students, teachers and the school in general.
The information about effectiveness of the Generazioni Connesse program have been drawn
from the Final Monitoring and Evaluation Report (unpublished) of the last edition of the
program (before the COVID pandemics).
A wide sample of schools (N=828) in Italy filled out a self- evaluation questionnaire (QAV). The
QAV included several items regarding four main aspects: 1) Knowledge, ability, use of ICT in
education and positive use of ICT; 2) Values and Attitudes of the school (e.g., respect;
cooperation between adults and students); 3) Risks related to not-informed ICT use and
prevention of cyberbullying and online risks; 4) Accidents and abuse related to risky online
behaviors and school ability to detect, manage and monitor online abuse.
Schools were classified according to the score obtained to the QAV.
Thereafter, they were included in the intervention and participated in different activities,
depending on the score obtained to the QAV (i.e. different dosage of intervention).
In particular, the following activities were delivered to schools with low scores: 1) Awareness
raising meeting for students and parents; 2) teachers training; 3) Access to the online platform
for support in developing an E-policy for positive and safe use of ICTs at school.
Beyond the abovementioned activities, some schools with the lowest score (6) were selected to
participate in a i.e., peer-education training.
Schools with low score on the QAV filled in an E-Policy, namely a protocol to handle cases of
cyberbullying and online abuse. Schools with highest score could access to online resources in
order to define their own E-policy.
Innovative aspects and level of sustainability and transferability
The main innovative aspects are related to the combination, in the educational path, of four
main areas: communication area and awareness raising, pedagogical and didactic area,
psychological and Help Line
area and a space addressed only for students.
Furthermore lots of materials and support are given to students, teachers and parents through
a series of free tools.
Finally it’s an on-going project that is enriched year by year with other contribution of relevant
organizations. The Program had the very innovative idea that making networks and involving
lots of relevant “actors” in the sector of bullying and cyberbullying prevention is a winning
strategy.
The main characteristics of the practice in terms of sustainability and transferability are related
to the fact that this program was at the basis of other programs and also stimulated some
political plan for preventing bullying and cyberbullying, such as the Guidelines for preventing
and combating bullying and cyberbullying (MIUR note prot. n. 5515 of 27-10-2017) of the
Ministry of Education; a national training plan for teachers responsible for combating bullying
and cyberbullying; the ELISA Project (E-Learning Training of Teachers on Anti-bullying
Strategies) that was created thanks to a collaboration between the Ministry and the General
Directorate for Students and the Department of Education, Languages, Interculture, Literature
and Psychology of the University of Florence; the National Plan for the prevention of bullying

and cyberbullying at school 2016/2017 (MIUR-DG Studente 2017); the educational campaign
Una vita da social that every year involves primary, lower and upper secondary schools in many
Italian cities.
Strengths and criticalities
Strengths

Weaknesses

The Generazioni Connesse project ranks
among the most significant initiatives for
online security education, cyberbullying
prevention and the promotion of a conscious
use of the internet and digital technologies.
The project, among the various actions, has
developed an e-learning path aimed at
teachers for the creation of an internal school
ePolicy, a fundamental document for planning
and / or updating digital citizenship activities
aimed at promoting the prevention skills of
online risks, recognize, manage, report and
monitor episodes related to the incorrect use
of digital technologies, as well as an useful
tool for identifying prevention actions against
bullying and cyberbullying.
Other elements worth to be mentioned are:
- The variety of free materials produced
for teachers, parents and students
- The spaces devoted to the students
and the hotline
- Is a program that is enriched year by
year with other contribution of
relevant organizations. The Program
had the very innovative idea that
making networks and involving lots of
relevant “actors” in the sector of
bullying and cyberbullying prevention
is a winning strategy.
- Very solid monitoring approach

A very wide program and the schools (namely
students and teachers, but also parents) can
find difficulties in selecting the more suitable
course, part of the program, materials. It has
to be more linked to the exigencies of each
school and the needs that emerge in each
school community

Notrap! (Acronym for "Not fall into the trap”)
General data of the practice
Typology of practice
Place of implementation

Prevention practice
Tuscany Region Italy (in the process to be disseminated all over
Italy)

Main target

The whole school population, Students, teachers, parents and
other stakeholders
Number of children and More than 3000
adolescents addressed by the
practice
Number of schools taking
More than 20
part at the intervention
Age of the participants
Preadolescents aged 11-13; Adolescents aged 14-18
Year/s of implementation

2016 – 2022 (still on going)

Main characteristics of the
practice

In the practice the antibullying messages are presented in
multiple ways (e.g., curriculum, policies, etc.) and in a
coordinated fashion with other existing school programs
Peer approach
Social and Emotional learning
Creation and promotion of a positive school climate
Promotion of dignity and respect for all
The resolution of inter-personal conflicts through dialogue or
other non-violent means
Prosocial behaviors, social-moral cognition
Problem-solving skills
Development of an awareness of emotions, values, and mutual
respect that are fostered through student participation in
cooperative group work
Main
actions/components Social skills training; Awareness-raising; Anti-bullying
linked to the Practice
curriculum/course/programme; Mediation, peer mediation
and conflict resolution programs
Contact info
www.scifopsi.unifi.it
info@notrap.it
progettonotrap@gmail.com
lab.studilongitudinali@gmail.it
ebicooperativa@gmail.com
Website and other
dissemination channels

https://www.notrap.it/

Qualitative description of the Practice
Description of the context and main objectives
The “NoTrap!” (Acronym for "Not fall into the trap”) program is an evidence-based anti-bullying
program with a strong theoretical basis. It’s based on a peer-education model. Peer education,
namely, education of young people by their peers is based on the assumption that during
adolescence, the peer group becomes a remarkable source of influence, providing
independence, recognition and identity. Therefore, peer educators are trained in order to
assume a role of responsibility and provide support to their peers and act as positive models for
them.
The “NoTrap!” program aims at contrasting bullying and cyberbullying among adolescents aged
13-18 through the involvement of different actors of school community: teachers through an
initial training, the group-class, the peer educators and the whole community (Palladino,
Nocentini & Menesini, 2015).
The objective of NO TRAP is not limited to increasing awareness of the condition of those who
suffer from bullying, but on the contrary wants to stimulate the empathy of the children
towards their schoolmates in difficulty, motivate them to intervene and to turn the trend,
subtracting from the silence a situation hitherto tolerated and favored.
Empathy and a pro-victim attitude are, in fact, fundamental prerequisites for activating in
bystanders attitudes in favor of the victim.
With the active participation of all the students, who are not only seen, at this stage, as objects
of change, but as direct “actors” of the changes themselves and as agents and operative solvers
who can decide and who know how to intervene (Palladino, Menesini, 2015).
Problem solving strategies are therefore not provided by teachers or experts in a preestablished formula that children must limit themselves to applying, but are decided, studied,
reflected and implemented by the children themselves, who with NO TRAP also can also
stimulate their cognitive and metacognitive abilities and their emotional reasoning. There is no
single solution to remedy all episodes of arrogance, however, there is the possibility of facing
and stemming the arrogance in every situation, albeit with different methodologies to be
applied from time to time.
The program also works on empathy, on the ability to understand the state of mind of others
through the stimulation of the emotional intelligence, which helps students to distinguish
positive from negative behaviors. The process of work has to be also considered a useful
intervention to boost self-esteem, because students feel proud after having implemented a
behavior in favor of the victim, encouraging the mates to do the same, thus generating
attitudes of motivation and self-efficacy. The goal is to make the students understand that
everyone is responsible for their actions, and that by joining forces it’s possible to really do
something to prevent and tackle bullying.
Description of the practice main contents and actions

The program is carried out in three main phases: (1) the first one is experts-led: in all classes
involved psychologists and other experts stimulate all students to reflect upon bullying and
cyberbullying (this is the so-called “awareness meeting” that represents the launch phase of the
program).
In this meeting pre-trial tests are administered in order to verify the identification and
monitoring of the behaviors to be corrected during the project, the awareness of the children
about bullying, the attitudes towards it. A couple of meetings lasting two hours each will follow,
aimed at raising awareness on the phenomenon of bullying through the aid of audio-visual
materials.
At the end of these meetings, four or five students in each class voluntarily decide to become
peer educators, assuming a more involved role in the program. These self-selected students
participate in a specific training.
A training for teachers is also included at this stage of the program.
A manual is provided to teachers, peer-leaders and all the students.
2) The second phase is related to the training of the peer educators that lasts 8 hours, and is
aimed at providing students with skills about the role of trainers that they will have to play
within their respective classes. It has been ascertained how learning from one's peers makes
the peer educator responsible on the one hand, and on the other hand makes teaching more
direct, symmetrical, shareable and therefore feasible by classmates. It’s different from the
learning received by teachers that could be judged with connotations of imposition, and
therefore seen as a duty, a hierarchically transmitted message, not modifiable, and therefore
not shared, not self-motivated.
At the end of the training, the peer educators will play the role of trainers, educators within
their respective classes, trying to share the contents of the lessons learned with their peers, to
stimulate in them motivation for intervention and change, to transmit empathic messages and
of self-efficacy, to teach problem solving strategies to directly address bullying and
cyberbullying situations.
3) The third phase is peer-led: the trained peer educators lead two cooperative activities in
their group-class focusing on the point of view of the victim and of the bystander, deepening
empathic feelings and problem solving strategies. Besides, peer educators give their support
online, anonymously to all adolescents who may request help on the webpage of the program.
A diary of the activities carried out by the students and final posters with the publication of
slogans, self-motivation and self-monitoring messages are created. These products show what
has been learned, leaving it to each class as a sort of its own memorandum.
Overall results and impact achieved
The program has been experimented in 64 schools located in the Tuscany Region. The impact is
based on the fact that the program works in the framework of a participatory research-action
modality stimulated through a series of phases aimed at informing students about the
phenomenon of bullying, motivating their willingness to react, and therefore training educators
who are able to implement a concrete change. This way the students are made responsible for

the occurrence of bullying episodes, connoting the negativity of the latter and above all making
them understand that a failure to intervene is equivalent to a guilty approval.
The measurement of the impact shows that “NoTrap!” programs reported significant positive
effects both on bullying and victimization. Additionally, “NoTrap!” found a significant decrease
in cyberbullying and cyber-victimization.
Furthermore a set of competences were acquired by the students, namely:
Personal area
P1 self-regulation
Awareness and management of emotions, thoughts and behaviour
P2 flexibility
Ability to manage transitions and uncertainty, and to face challenges
P3 wellbeing
Pursuit of life satisfaction, care of physical, mental and social health, and adoption of a
sustainable lifestyle
Social area
S1 empathy
The understanding of another person’s emotions, experiences and values, and the provision of
appropriate responses
S2 communication
Use of relevant communication strategies, domain-specific codes and tools depending on the
context and the content
S3 collaboration
Engagement in group activity and teamwork acknowledging and respecting others
Other competences acquired
O1 growth mindset
Belief in one’s and others’ potential to continuously progress
O2 critical thinking
Assessment of information and arguments to support reasoned conclusions and develop
innovative solutions
Finally, is worth to mentioning that the “NoTrap!”program had a positive effect on behaviors
other than bullying and cyberbullying. For instance, a reduction in internalizing symptoms; an
increase of effective coping strategies; a reduction of racism and social exclusion.
Evaluation of the practice
The “NoTrap!”program has been evaluated across three studies (Menesini, Nocentini &
Palladino, 2015; Palladino, Nocentini & Menesini, 2016; Palladino, Nocentini & Menesini, 2020).
In the most recent evaluation based on the updated version of the program, two quasiexperimental trials were conducted. In trial 1, the control group included 171 students (Mage=
15.28; ds: .15), while the experimental group included 451 students (Mage= 14.79; ds: 1.12). In
trial 2, the control group included 227 students (Mage= 15.57; ds: .88), while the experimental
group included 234 adolescents (Mage= 15.60; ds: .92).

The following self-report questionnaires were administered:
_ Florence Bullying and Victimization Scale (Palladino et al., 2016): This questionnaire was
administered in order to assess how often students bullied their peers (i.e, bullying subscale)
and were victimized themselves (i.e, victimization subscale). An abbreviated version of
including 10 items regarding physical, verbal and indirect bullying and victimization was
administered. Sample items were as follows: "I threatened someone" for bullying; "I was
threatened by someone" for victimization. Each item was rated on a five-point Likert scale
(1=never; 5=several times per week).
_ Florence Cyberbullying/Cybervictimization Scales: This self-report instrument consists of two
scales, one assessing how often students have acted as perpetrator of cyberbullying (i.e.,
cyberbullying scale) and one assessing how often students have being victimized online (i.e.,
cybervictimization scale). Each scale consists of 14 items. Students rated on a five-point Likert
scale how often in the past couple of months they experienced each behavior (0=never;
4=several times). Sample items for cyberbullying and cybervictimization respectively, were as
follows: "I sent emails with threats and insults"; "I received emails with threats and insults").
In both trials a significant reduction in bullying, victimization, cyberbullying and
cybervictimization was found in the experimental group while in the control group there is a
substantial stability over the year. The decrease was similar for boys and girls. The positive
effects are still present at the follow-up assessment: in the experimental group, six months
after the end of the intervention, there are still lower rates of bullying and cyberbullying.
Findings indicated that the “NoTrap!”program is effective in reducing around 20% of bullying
and cyberbullying incidents.
Innovative aspects and level of sustainability and transferability
The main innovative aspects are related to the application of the peer-to-peer approach for
preventing bullying: the activities led by peer educators in their own classes are based upon
cooperative work with the other classmates and specifically focused on empathy and problem
solving, thus targeting the point of view of the victim and the bystander in order to address the
processes that can lead to a change in the role of these figures.
This program whose application, already active in 64 schools in Tuscany, has shown positive
signs of participation and effectiveness. Specifically, an experimental study was conducted in
the schools involved in its use, with comforting results: in fact, during the follow-up phase, a
significant decrease was found in the phenomena of bullying, victimization, cyber bullying and
cyber victimization, and in internalized symptoms, which instead remained unchanged in the
control group. Reduction confirmed even after 6 months and by a second independent study
that reported similar results (Menesini, Nocentini and Palladino)
Furthermore, one of the most effective factors of the NO TRAP program seem to be the active
participation of children, achieved with peer education methodologies that empower students
both in training and in learning, stimulating them to generalize the results and reproduce them
in the long term. Peer educators become an example to follow for their own peers, who are
pushed to imitate their empathic and proactive behavior towards the victim and thus to
abandon any ambition for imitation or approval, even if tacit, of the bully.
These comforting results fostered the application of NO TRAP on an ever-increasing scale, with
the specific objective of actively creating and applying policies against bullying and risky

behaviors in the school context. For this reason the program is in its process of dissemination in
other Italian regions.
Strengths and criticalities
Strengths

Weaknesses

Potential strengths of this model are multiple,
especially with teenagers and adolescents: 1)
It is easier for adolescents to identify
themselves with their peers, rather than with
adults (e.g., teachers); 2) Peers are considered
as a plausible source of influence. Therefore,
peer educators could be able to positively
affect their peers' behavior; 3) Peer education
also empowers peer educators and increases
their self-efficacy and sense of responsibility.
Peer-led intervention models have been
successfully adopted in many areas, of
prevention from health intervention, to
bullying prevention. The program encourages
children to stand up for their victimized peers,
by taking into account recent findings on
traditional and cyberbullying.

There can be a tricky link between the figure
of peer educators and the overall
effectiveness of the program, meaning that
the efficacy of the program can depend upon
the “selection” of the “peer-educators”.
It can be important to verify if the voluntary
peer educators, the peer educators nominated
by the other classmates and any other pupil of
the school can have the same ability to carry
out the peer training project obtaining
positive results in terms of reduction of the
bullying and cyber bullying.
This analysis can clarify if and how the
motivation of the peer educators can play a
variable role in the effectiveness of NO TRAP
because the risk is that the more the peer
educators more motivated, stimulated and
aware of their work, the more they can share
the positive approach and act as a mobilizing
factor for themselves and for their peers, the
more can be the effectiveness of the program.

In NORTH MACEDONIA

Stop bullying
General data of the practice
Typology of practice
Place of implementation

Prevention practice
Primary School “Stiv Naumov” Skopje, Republic of North
Macedonia

Main target

The whole school population, Students, teachers, parents and
other stakeholders
Number of children and From 300 to 500
adolescents addressed by the
practice
Number of schools taking
One school
part at the intervention
Age of the participants
Children aged 6-10; Preadolescents aged 11-13
Year/s of implementation

2016/2017 and 2017/2018 school years

Main characteristics of the
practice

The practice involves students but also their parents, teachers
and other members of the community in which the students
live (whole-school approach)
Creation and promotion of a positive school climate
The view of the school as a community (spirit of solidarity,
fraternity, cooperation…)
Main
actions/components Social
skills
training;
Anti-bullying
linked to the Practice
curriculum/course/programme; Adopting transparent and
consistent policies with regard to antibullying practices
Contact info
Address: Lazar Pop Trajkov nr.28, Skopje
mail: ou-stivnaumov@yahoo.com
Tel: + 389 2 3174 006
Website and other
dissemination channels

www.ou-stivnaumov.edu.mk

Qualitative description of the Practice
Description of the context and main objectives
The primary school "Steve Naumov" - Skopje is located in the eastern part of the city of Skopje,
in the so-called industrial zone of the city, with many enterprises in the settlement
Avtokomanda, in Municipality of Gazi Baba.

In 1948, a new settlement "Avtokomanda" was built in Skopje. That was the beginning of the
development of the educational institution, the Primary School "Steve Naumov", Skopje.
The development path of the school can be said to go through four stages: the first from 1948 1955, the second from 1955 - 1963, the third from 1963 - 1991 and the fourth from 1991 until
today.
In 1979, the school received high recognition with the Decree of Josip Broz - Order of Labor
with a gold wreath. The same year the school received the November 13 Award for special
results in the educational activity in primary education and upbringing.
In 1980 and 1986, the Executive Board of the Assembly of the Inter-Municipal Self-Government
Community for Preschool and Primary Education passed a Decision to award recognition to the
Steve Naumov Primary School in Skopje, for extraordinary results in the educational work. The
primary school "Steve Naumov" - Skopje, operates in one building.
Awareness about presence of bullying in primary schools is present in society.
Mostly with several accidents between students in primary schools in Skopje, in last decade.
School is well organized and is local leader in developing and implementing new and good
practices.
School bullying awareness is on medium level in school.
That is why the school begins implementing new activities which aims to involve the teachers
and parents more and in different levels.
The main objectives of the activities are to provide all school approach in the field of promotion
of the anti-bullying activities.
There are activities with students, teachers, parents and representatives from several
institutions planned.

Description of the practice main contents and actions
The practice is an example of whole school approach.
The activities that were taken can be divided in four sections:
- Activities with students aiming to develop students’ participation
Several workshops were delivered by external experts (psychologists) on topics like
bullying, types of bullying present in school, resilience in children and ways of students
participation in school community.
- Activities with teachers and school psychologist, special educator and librarian
Workshops were organized with teachers on topics of school bullying, types of bullying
present in school, how to react when bullying is present, etc.
The school team of psychologist, special educator and librarian was part of several
different workshops aiming to strengthen their capacities of supporting the teachers
and school management to take preventive activities about bullying.
- Activities with parents aiming to educate about psychological and developmental
characteristics of the students at different age, building resilience in children,
developing better communication skills in communicating with children, parental styles
that have impact on children development, etc.
- Activities with local community representatives (from institutions like social services
and juvenile justice and police). Mixed group formed from school representatives and

representatives from institutions was participating in series of workshops on topics like:
stress and stress management, developmental and mental health aspects of primary
school students, bulling and types of bullying present in school, conflict resolution, etc.

Overall results and impact achieved
The activities that were organized in the school as whole school approach had several results:
- The awareness about the topic and problem of bullying was raised among students,
teachers, school management and parents
- The awareness about the importance of mutual cooperation between school and
teachers was developed and the parents were becoming more proactive and more
involved in school bodies and activities
- The students were experiencing peer activities and taking action for their interests
(students’ participation).
Whole school approach impacted positive school climate and deepening the knowledge about
the bullying in all groups of participants, their believes and ways of preventing it.
Evaluation of the practice
The impact has been measured by focus groups (control and experimental group) with
students, teachers and parents from the school.
The focus groups were organized as groups of students, teachers and parents who were not
involved in the activities (control groups) and the ones who were involved (experimental
groups).
The protocol for focus groups was designed to detect the impact of the activities from the
practice on all 3 groups of participants, mainly in raising the awareness about the bullying,
recognizing the existing forms of bullying present in the school and knowledge of procedures
and protocols which are present and that can be used in cases of bullying.
The resume of focus groups showed that the participants of experimental groups had better
knowledge about topic of bullying, forms and manifestations of bullying and know more about
processes of preventing and taking action for intervention when it occurs.
Innovative aspects and level of sustainability and transferability
Innovative aspects of this practice:
- Implementing a whole school approach
- Developing students’ capacities for participation through involvement in decision
making process and peer education on topic of bullying
- Involving parents in educational lectures and workshops for developing their capacities
for better parenting and recognizing and acting against bullying
Developing network of school teachers and school expert team with parents and
representatives from other fields (social services, juvenal justice and police).

The practice which involves a whole school approach has to be planned and well organized. It
involves a lot of participants and deferent groups.
Before planning the activities, the process of informing has to be done with all groups. The
motivation of the school management, teachers, students and staff team has to be high.
These are basic conditions for starting the implementation of this approach.
Sustainability is managed with involving students and teachers from all classes.
It is good for the students to be organized in peer groups which can deliver activities between
classes, (older students to younger, or representatives of student parliament to the classes,
etc.).
The teachers can also work together through their internal school organization (sections). They
can share and disseminate the information from workshops and lectures and cooperate in
organizing school activities for bullying prevention with students.
The school management role is also very important. They should support the process and work
on establishing network with representatives from local institutions.
The practice can easily be applied in every school. It is possible to involve more schools from
the same municipality or area, but it can also be done in partnership with schools from other
areas/countries.
Strengths and criticalities
Strengths
- Applying the whole school approach
- Motivating all subjects in school
(students, teachers, parents)
- Strengthening the capacities of
students for students’ participation and
proactive approach
- Strengthening capacities of parents for
parents’ participation and proactive
approach in school life
- Strengthening capacities of teachers
for better preventing the bullying in
school
- Raising awareness about the bullying
among all groups involved
- Delivering preventive activities on topic
of bullying (workshops, champagnes,
lectures, discussions, etc.)
- The parents were more present and
proactive in school (several activities
were initiated and realized by parents)
- The network with other institutions
representatives (social services, juvenal
justice and police) was established

Weaknesses
What could be improved?
Better planning of activities (for a longer
period)
Deepening the level of material about bullying
Sustainability of the practice
Long term motivation
Long term participation of different subjects
groups.

Learning together
General data of the practice
Typology of
practice
Place of
implementation
Main target
Number of children
and
adolescents
addressed by the
practice
Number of schools
taking part at the
intervention
Age of the
participants
Year/s of
implementation
Main
characteristics of
the practice

Main
actions/componen
ts linked to the
Practice

Prevention practice
‘Cyril and Methodius’ Primary School from Tetovo
Students and teachers
Less than 100

One school

Preadolescents aged 11-13
Second semester of 2020/2021 school year
Creation and promotion of a positive school climate
Promotion of dignity and respect for all
The implementation of curricula and courses that promote the
acceptance of diversity
The view of the school as a community (spirit of solidarity, fraternity,
cooperation…)
Awareness raising

Contact info

mail: Um_kim_tet@yahoo.com
address: Vidoe Smilevski Bato nn,
telephone: ++ 389 071 327 090

Website and other
dissemination
channels

https://www.tetova.gov.mk/getartm.aspx?aid=180&men=9&lan=2&su
b=58

Qualitative description of the Practice
Description of the context and main objectives
Republic of North Macedonia is multiethnic society with history of nationalistic conflicts in last
20 years. Tetovo is located in western part of the country and is typical multiethnic town, with
mainly Albanian and Macedonian population. It used to be in the center of a war conflict in the
beginning of 21th century. The conflict between children and youth are not rare and are mainly
between Macedonian and Albanian nationality and cultural background. Frequent conflicts
have led to the division of school work into ethnically clear shifts, and this resulted in raising
the distrust between students who are often studying in the same school and rarely know each
other or cooperate together. They are very isolated between each other and very compact
within own community.
The school is named "Cyril and Methodius", based in Tetovo. The founder is the Municipality of
Tetovo. It started working in 1988 as a school where students will receive basic education in
two languages: Macedonian and Albanian.
The primary school "Cyril and Methodius" is a central school, within which is the peripheral
school in the village of Falishe.
"Cyril and Methodius" primary school is located on the territory of the local community
"Teteks" in Tetovo. The local community "Teteks" has a multiethnic composition: Albanians,
Macedonians, Roma and others.
The total number of students reaches 961 students, of which 90% Albanians and 10%
Macedonians, in 35 classes, of which 27 in Albanian and 8 in Macedonian. The school operates
in two shifts. The school has a total of 69 employees, of which 56 teachers, 3 administrators
(principal, pedagogue and secretary) and 10 technical staff.
The innovative practice was developed by two teachers of Biology, form this school in the
period of 2021. They were organizing mixed classes with the students from two ethnical groups.
The main objectives of these activities were:
- students from different ethnical communities to get to know each other and learn about the
other
- to participate and learn together through biology topics and curricula,
- to create and promote positive school climate with dignity and respect for all and acceptance
of diversity,
- building the spirit of solidarity and cooperation in school community,
- social and emotional learning (soft skills, empathy, emotion management etc.),
- to establish good cooperation between teachers from different linguistic and cultural
background.
Description of the practice main contents and actions
The practice consists of several activities organized by two biology teachers who teaches on
Macedonian and Albanian languages in the school. The activities were based partly on school
curriculum. The classes were organized with the students from classes who study on
Macedonian and Albanian languages and are from different ethnical background. The
methodology which was used was based on using modern teaching techniques, group and
practical work in ethnically mixed classes. The students were aged 12-13.

First activity was based on using the microscope in biological research and the method of
experiment. There were several group activities developed in which the usage of microscope
was main activity. The students were organized in 5 mixed groups (formed from students with
Macedonian and Albanian cultural background) and each group had different task and activity.
After finishing the activity, each group was presenting the results in front of other groups. The
two languages were spoken during the classes, the teachers were speaking on mother tongue,
but they were not translating the word, in order for students to write and learn the word in
other language.
Second activity was planting a plant together working in pairs, in the school hall.
This activity was based on subject curriculum and consisted of pair work, where the students
planted plants in a pots. The pairs were mixed (formed from students with Macedonian and
Albanian cultural background). After the planting the students were obliged to take care of the
plants and observe how the plant is developing. They were given a task to observe, register and
take notes of the changes of plants and to share and communicate between each other.
Overall results and impact achieved
The activities were well achieved and recognized in school.
First, they were observed with curiosity and interest between students and teachers.
Second, the satisfaction of the activities among the students involved was great. They were
excited to be able to communicate and meet the students from other cultural and linguistic
background.
Finally, these activities impacted better school climate and multiethnic integration of all
subjects in school.
Evaluation of the practice
There are no specially delivered or adopted measures of impact. Only the verbal feedback for
teachers from other colleagues, school psychologist and principal. The satisfaction of the
students and their interest and motivation to participate further in similar activities are also
significant, having in mind context and background.
Innovative aspects and level of sustainability and transferability
Innovative aspects are:
- Developing mutual class activities between student from different cultural and linguistic
background
- Learning the language of another ethnicity
- Using Biology curriculum as a frame of activities
- Teachers pair work (co-facilitation) and cooperation (regarding context and educational
process)
- Implementing social and emotional learning through group and pair work
- Sustainability of the activities (observing and taking care of the plant)
- Building good school climate through curricular activities

-

These activities are easy to organize and realize in every school with similar context and
background.
The sustainability of the practice with planting is also easy to be established. Through
the task of observing and taking care of the plant, the students can continue to
communicate and cooperate in future.

-

The transferability is also easy to be established. It can be done in the same school
context, in similar schools and in similar communities. There are no specific conditions
except to be aware of the context and participation of the teachers (team work) and
group and pair work in students.

-

This can be done even with the more different cultural and linguistic participants, not
only two, as was presented in this example. It is also important to establish
sustainability (as is in example), task which will engage the students for longer time.
This provides further cooperation and communication between the students.

Strengths and criticalities
Strengths
Implementing new approach in multicultural
context
Implementing the activities in the frame of
school curriculum
Establishing positive school climate
Improving cooperation among students and
teachers
Developing social and emotional skills

Weaknesses
What could be improved?
Better planning of activities
Developing
evaluation
practice
and
instruments
These activities could be improved and
developed more of them and for different
school subjects
Developing and creating pilot programme
based on these first steps

Students’ motivation for mutual cooperation
was increased
The ways these activities can be measured and
Teachers cooperation was developed and which aspects to be measured (what
improved
competences, knowledge, skills, values,
stereotypes, etc.)

Cyberbullying in school
General data of the practice
Typology of
practice
Place of
implementa
tion
Main target

Intervention practice

Contact info

mail: slavco.stojmenski@t-home.mk
address: Bel kamen nr.7 Vinica
telephone: ++ 389 33 361 914

‘Slavcho Stojmenski’ Primary School
Vinica – Republic of North Macedonia

The whole school population; Students who are bullied and Students who bully;
Teachers and parents
Number of 300 to 500
children and
adolescents
addressed
by
the
practice
Number of
One school
schools
taking part
at the
intervention
Age of the
Preadolescents aged 11-13
participants
Year/s of
Second semester of 2020/2021 school year
implementa
tion
Main
The practice involves students but also their parents, teachers and other
characteristi members of the community in which the students live (whole-school approach)
cs of the
In the practice the antibullying messages are presented in multiple ways (e.g.,
practice
curriculum, policies, etc.) and in a coordinated fashion with other existing school
programs
Promotion of dignity and respect for all
Main
Awareness raising; Anti-bullying curriculum/course/programme; Regular
actions/com discussion meetings among students and between students and teachers
ponents
linked to the
Practice

Website and https://www.ouss.edu.mk/%d0%b7%d0%b0other
%d1%83%d1%87%d0%b8%d0%bb%d0%b8%d1%88%d1%82%d0%b5%d1%82%d
disseminati 0%be/%d0%bb%d0%b8%d1%87%d0%bd%d0%b0-

on channels

%d0%ba%d0%b0%d1%80%d1%82%d0%b0/

Qualitative description of the Practice
Description of the context and main objectives
The primary school ‘Slavcho Stojmenski’ is central school in town of Vinica. The school building
was built in 1928 and has been renovated and extended several times. It has also two
peripheral schools in v. Gradec and v. Leska.
Regarding Covid-19 pandemic, the school classes were organized online. This gave the students
opportunity to communicate more on social media and different social media groups. As a
result of this the cyberbullying increased among the students.
This resulted with an incident among students from the 9 th grade. The school team
(psychologist, pedagogue, sociologist and special educator) with teachers and students were
involved in taking actions in resolving the incident.
That was motivation for organizing several activities aiming to raise awareness about the forms
of cyber bullying and ways to resist to it.
Main objectives were to make an intervention which will not involve just the actors of the
incident but engage more students and teachers in the school, to research extent and forms of
cyber bullying present in school context after the incident and to develop preventive activities
in local school/s and community.
Description of the practice main contents and actions
The intervention practice was a result of cyberbullying incident that took place in the school.
The students from the 9th grade were involved.
First, the several activities with the students who bullied and were bullied were taken
(meetings with students, parents, etc.) and taking practical actions specified by school protocol,
counseling, etc.
Second, the school team (psychologist, pedagogue, sociologist and special educator) delivered
questionnaire for students to gather information about presence of cyberbullying among
students, which forms are present, frequency, etc. Because this was a new way of working
(online) of the school and the communication was mainly through social media and platforms,
there were no information about the presence, frequency and forms of bullying.
Third, the results from the questionnaire were used for making an action plan of activities that
were taken with the teachers, students and parents. The results of the questionnaire were
presented among the students of 9th grade and discussed in format of school debate. This
motivated the students and teachers to make an action plan for preventive activities with
younger students and local community.
Finally, the local community was also engaged involving the local representatives from the
educational sector and other school.
Overall results and impact achieved
These activities were well implemented and recognized in school and local community.

The new information and data about cyberbullying were gathered. The school teachers and
management were more informed about the results which were presented to them.
The parents from the parent council were also involved by informing them and participating in
champagne activities.
The questionnaire was shared with other school in the town and the data and results were
presented in front of the school management from the other school and local educational
representatives from the municipality.
Several activities were organized in the frame of anti-cyberbullying champagne in town
(debates, posters, photo exhibition, etc.).
Evaluation of the practice
There are no specially delivered or adopted measures of impact. Only the verbal feedback from
students, teachers, other colleagues, school psychologist and principal. The satisfaction of the
students and their interest and motivation to participate further in similar activities are also
significant, having in mind context and background.
Innovative aspects and level of sustainability and transferability
Innovative aspect is:
- Starting from classical intervention model present in Macedonian schools to
improving the approach with engaging other students and teachers to take actions.
- These activities are easy to organize and realize in every school with similar context
and background.
- The sustainability of the practice is also easy to be established.
- The transferability is also easy to be established. It can be done in the same school
context, in similar schools and in similar communities. There are no specific
conditions except to be aware of the context and participation of the all parties
involved.
Strengths and criticalities
Strengths
Weaknesses
Implementation of new approach in Better planning of activities
intervention model
Developing
evaluation
practice
and
Establishing positive school climate
instruments
Improved cooperation among students and Developing and creating pilot programme
teachers
based on these first steps
Positive and proactive school climate
The sustainability of the practice
The compatibility of the practice with local
legislation regarding school based violence
protocol, established by Macedonian law

In GREECE
Violent Incidents Management and Cooperation Protocols – Primary School of Asimi
General data of the practice
Typology of practice
Place of
implementation
Main target

Intervention practice
Primary School of Asimi, Gortyna, Heraklion, Crete

Contact info

anspatharaki@gmail.com

The practice looks beyond the individuals and address the larger peergroups of students that passively or actively endorse bullying behaviors
Number of children 300 to 500
and
adolescents
addressed by the
practice
Number of schools
One school
taking part at the
intervention
Age of the
Children aged 6-10; Preadolescents aged 11-13
participants
Year/s of
2020/2021 school year
implementation
Main characteristics The practice involves students but also their parents, teachers and other
of the practice
members of the community in which the students live (whole-school
approach)
Social and Emotional learning
Creation and promotion of a positive school climate
Promotion of dignity and respect for all
The resolution of inter-personal conflicts through dialogue or other nonviolent means
Problem-solving skills
Development of an awareness of emotions, values, and mutual respect
that are fostered through student participation in cooperative group
work
Main
Counseling; Social skills training; Awareness-raising; Mediation, peer
actions/components mediation and conflict resolution programs; Adopting transparent and
linked
to
the consistent policies with regard to antibullying practices; Regular
Practice
discussion meetings among students and between students and
teachers

Qualitative description of the Practice
Description of the context and main objectives
It is well known that the school climate, school administration and teachers' interventions play
an important role in the effective treatment or manifestation of violent behaviour by students.
The timely detection of incidents of school violence is of great importance, so that a
pedagogical intervention is possible and the escalation of the phenomenon is prevented. In this
light, the Primary School of Asimi, with the contribution of all participants in the school
community, created the following framework for managing and dealing with incidents related
to school violence and bullying, taking into account the special characteristics of students and
the local community, as well as the needs and any difficulties of the students.
This management framework (protocol) was drafted and was part of the approved Internal
School Operation Guide during the school year 2020-2021. With the contribution of the
Psychologist and the Social Worker of the school, it aimed at cultivating a culture of prevention
and inclusion in the school ,and consequently promoting the teachers' readiness for the
systemic, non-"traditional" (instructions, etc.) treatment of aggressive behaviour in a school
environment with frequent manifestations of violence.
It is worth noting that the intervention has not been evaluated; so far it has been used to deal
with individual incidents of bullying by students or student groups with severe problems of
aggressive behaviour, such as the 5th graders of the school. The practice, at group level,
focused on strengthening mainly the emotional and social skills of the students by engaging
them in projects on the subject matter.
Description of the practice main contents and actions
The implementation of the practice varies depending on the way the violent incident is
reported, the number of students / classes involved in it, and the place (inside or outside the
school) where it occurred. As a result, specific actions are proposed on a case-by-case basis, as
follows:
1. In cases where a student reports acts of violence or threats against him/her or others to a
teacher individually:
 Initially, the teacher has a private discussion with each of the participants in the
incident of violence separately. The participants are the victim, the perpetrator and
the observers, if any. During this discussion the teacher is required to explore their
behaviour and feelings, using open-ended questions, so that those involved can
reflect on the incident and express themselves freely. A climate of trust and security
between the teacher and the students should be created, in order for their
discussion to be constructive. The teacher must maintain his/her composure, work
with empathy, inspire and encourage the expression of all participants using the
technique of active listening.
 After the investigation of the incident, the teacher explains to the participants in
person the procedure that will be followed, secures their consent to participate and










sets the limits that must be observed by all parties, so that the procedure to be
followed is effective.
The teacher gathers all the participants so that their views, thoughts and feelings
about the incident of violence can be heard. He/She asks the participants to
describe the incident and its consequences on them. He/She focuses on their
feelings by asking how they felt during the incident and how they are feeling now.
The attitude of the teacher and the climate that has been formed between him/her
and the participants is decisive for the positive outcome of the discussion. The
teacher de-escalates the tension, when present, and maintains a neutral climate
using neutral language and expressions, avoiding the use of words that may
stigmatize a participant. He/She ensures that there is equal participation in the
joint discussion, so that all sides are heard equally. In addition, it is very important
to ensure the safety of the victim throughout the process and thereafter. Regarding
the perpetrator, he must recognize the damage and the consequences of his / her
actions both on the victim and the whole school community. Finally, in case the
students-observers of the incident participate in the discussion, the teacher must
explain their important role in the management but also in the prevention of similar
incidents, informing them about the negative consequences of indifference or
passivity on the treatment of school violence, and the need for cooperation of all
members of the school community in the management of such incidents.
The teacher encourages the participants to suggest solutions to the problem and
ways through which the victim can be rehabilitated.
In the end, everyone reflects on the process that proceeded. Everyone is invited to
say what they have gained from this process and how their feelings and way of
thinking have changed.
After the end of the intervention, the parents of the participants are informed about
the incident within the framework of the systemic approach. The continuous and
fruitful cooperation of the teachers with the students' parents is necessary in order
for a change in the students’ behaviour to occur.
Following the intervention, in case it is deemed necessary, the participants are
referred to the psychologist and social worker of the school, if they wish.

The procedure described above aims at leading the perpetrator -in each case- to take
responsibility for their actions, to understand their mistake and to try to rehabilitate the victim.
The perpetrator is not stigmatized or marginalized! It does not help the perpetrator to feel that
they are being retaliated against. The perpetrator should be smoothly reintegrated into the
school community as an equal member, who no longer causes harm to other members of the
community. It must be ensured that the victim feels safe and justified after the end of the
proceedings. The teachers and the school management are vigilant and check regularly that the
student who has been a victim in the past is safe and that the student who has been a
perpetrator in the past can self-regulate and behave themselves in the school community.
Depending on the intensity and severity of the incident, it is suggested that it is reported at a
hierarchical level within the school community and further in the school support structures, in

order to ensure the interdisciplinary perspective and cooperation, as follows: School
management, school support structures (psychologist and social worker), Educational Project
Coordinator or Project Coordinator of Special Education and Inclusive Education or at the
Center for Interdisciplinary Assessment, Counseling and Support.
2. In cases of aggressive behaviour that involve and / or affect a significant number of students:
The school takes measures beyond the management of the incident in order to defuse the
tension that may have been created in the school, and to increase the students’ awareness and
understanding of the principles and values which must be defended and applied by the whole
school community (such as the non acceptance of violence and racist behavior).
A) At class level:
 Introduction of the idea of the class/school contract; teachers and students discuss
and decide together the rules against school violence that must always be followed.
Teachers make sure all students understand their meaning.
 Regular classroom councils are scheduled, in which teachers and students discuss
issues related to school bullying and alternative ways of reacting in cases where
students are faced with a problem or a violent incident.
 The teacher of each class, in collaboration with the psychologist, the social worker of
the school, the Educational Project Coordinator or the Project Coordinator of Special
Education and Inclusive Education, designs and implements an annual Emotional
Education programme. This programme helps students learn, express and
manipulate their emotions. Thus, the students' empathy is cultivated and their selfperception, self-esteem and self-control are strengthened. Over the course of time,
such a programme undoubtedly contributes to increasing cooperative behaviour
and reducing antisocial activities (Paraskeva, Papagianni, 2008).
 It is suggested that teachers integrate theatrical play in their teaching and connect
the syllabus of each school subject with various art forms (Artful Thinking method),
so that students have the opportunity to express themselves freely, to learn to think
and argue in order to support their opinion, even when they disagree with their
classmates. It is a way for them to learn to respect each others’ opinions and to be
able to support their own opinion with words and without quarrelling or offensive
conduct.
B) At school level:
 The school principal and teachers develop an action plan for treating aggressive
behaviour within the school community in collaboration with the school
psychologist and social worker. In this context, the school should be encouraged to
cooperate with the Center for Interdisciplinary Assessment, Counseling Support
(KEDASY) of Heraklion, the psychosocial support services of the Municipality of
Gortyna, the Smile of the Child, the Center for the Prevention of Addictions and
Psychosocial Health Promotion of Crete (KESAN), the Center for Mental Health
(KPSY) and the Community Center for Mental Health of Children and Adolescents of
Heraklion (KOIKE PSYPE) which together with the K.PSY. are decentralized
departments of Venizelio General Hospital in Heraklion.

3. In cases where the assistance of psychosocial support service is deemed necessary for
dealing with problems at the level of a minor (related psycho-emotional issues) and / or family
(dysfunctional relationships and behavioural problems):
 The parents are recommended to use the public support services of the community.


In case the parents do not respond, this proposal may take the form of a written
recommendation, reminding parents of their duty to cooperate with the school and any
department responsible for the best interests of their children.



If the school finds out that the family encounters serious problems and the parents do
not take appropriate care of the student, it can inform the juvenile prosecutor to further
investigate the possibility that the parental role is exercised improperly and to take the
necessary appropriate measures (A .Κ. 1532).

4. For incidents of violence that take place outside the school premises, such as at the
entrance/exit of the school, in streets or squares and / or on the internet, the school has the
possibility to intervene:
 If the consequences of the violent incidents are obvious in school life and everyday life,
such as e.g. threats, bullying, targeting students.
In these cases, if the incidents are perceived, and / or brought to the attention of the teachers,
the teachers should mainly aim at reconciliation and restoration of any damage caused
(Method of Remedial Justice, case analysis numbered to prevent the recurrence of acts that
cause unpleasant 1).
Overall results and impact achieved
Although there is no evaluation data of the interventions adopted by the above protocols, a
"shift" in understanding and dealing with bullying phenomena in more ecosystemic approaches
has been reported on the part of the teaching staff, as well as greater familiarity with
interactive forms of communication and reflection procedures has been noticed on the part of
the students. The implementation of emotional and social skills programmes has greatly
contributed to the elimination of dysfunctional behaviours and to the awakening and activation
of the individual responsibility of each student to deal with them.
Innovative aspects and level of sustainability and transferability
The school learns to react to bullying in a more “professional” way.
The role of the teaching staff is strengthened and the interdisciplinary support committee of
the school is effectively used.
The school as a system is open in the wider school community.
At the level of sustainability the practice:
-is easy to use as it clearly describes the steps and sequence of actions to be followed from the
narrow to the wider school environment, taking into account the place where bullying
occurred.
-is an ecosystemic method which can be used both as prevention and treatment.

-is low cost as it makes use of the school community’s resources without demanding extra
school expenses
-involves students in various roles, building the foundations of active citizenship (dialogue,
student councils, etc.) and promoting values of respect for the diversity of individual and
collective responsibility
Strengths and criticalities
Strengths
Development of the emotional and social skills
of students and teachers
Utilizing team dynamics to improve the school
climate
Enriching the school's internal educational
policy with new qualities of multifaceted
cooperation and systemic perspective in
tackling school bullying
Reducing the insecurity of teaching staff in
dealing with school bullying
Improving the effectiveness of school
cooperation and supportive educational
structures

Weaknesses
The delayed implementation of the action
plan (emotional and social skills programs,
student council meetings, etc.) after the
occurrence of school bullying and not at the
beginning of the school year, as part of a
broader prevention policy.
Evaluation procedures for the activation of the
protocol as an integral part of the systemic
intervention should be included, in order to
familiarize the stakeholders with reflection
processes and to give feedback on their action
as members of an active learning community.
The unclear way of parental involvement in
the above mentioned protocol of action

I am safe at school
General data of the practice
Typology of practice
Place of implementation
Main target

Prevention practice
4th General Highschool Heraklion Crete
Students, teachers and parents
Anyway, the practice looks beyond the individuals and address
the larger peer-groups of students that passively
or actively endorse bullying behaviors
Number of children and From 300 to 500
adolescents addressed by the
practice
Number of schools taking
5 to 10 schools
part at the intervention
Age of the participants
Adolescents aged 14-18
Year/s of implementation
2018-2021
Main characteristics of the
The practice addresses various contexts in which students
practice
move in and out of on a daily basis (e.g., family, community,
etc.)
The practice involves students but also their parents, teachers
and other members of the community in which the students
live (whole-school approach)
In the practice the antibullying messages are presented in
multiple ways (e.g., curriculum, policies, etc.) and in a
coordinated fashion with other existing school programs
Peer approach
Social and Emotional learning
Creation and promotion of a positive school climate
Promotion of dignity and respect for all
The implementation of curricula and courses that promote the
acceptance of diversity
The view of the school as a community (spirit of solidarity,
fraternity, cooperation…)
The resolution of inter-personal conflicts through dialogue or
other non-violent means
Main
actions/components Investigation
linked to the Practice
Counseling
Screening
Awareness-raising
Anti-bullying curriculum/course/programme
Adopting transparent and consistent policies with regard to
antibullying practices
Media Campaign
Contact info
Theiakaki Kalliopi -Contact person -4th General Lyceum
Heraklion (6944374677)

Website and other
dissemination channels

https://www.facebook.com/Im-safe-at-school-KA229Strategic-Partnership-309492599643816/

Qualitative description of the Practice
Description of the context and main objectives
During the three years of implementation of the '' I AM SAFE AT SCHOOL '' project , six
European schools devoted their time and effort for the raise of awareness, information and
creation of good prevention techniques against the phenomenon of Bullying.
Several events were held in the school premises to inform both students and parents and get all
the school teachers sensitive and informed as far as bullying is concerned.
An informative event was held to help our students realise what bullying/cyberbullying is about
and how they can protect themselves and react in case they experienced bullying themselves.
A psychologist was invited to give guidelines to both teachers and parents on how they can
spot the signs of bullying and how to handle with them.
Our main objectives were to inform, raise awareness, make students more sensitive towards
the phenomenon, enhance students' self esteem, help them actively take a stand, create
material to be spread out in our school and our community, share our cmmon worries and
create the appropriate climate to show our students the strength held within them when
working as a team. Technology, art, imagination and good will were our tools .
The good practice of the English language and the opportunity to broaden their minds by being
exposed to different cultures and mentalities should also be mentioned.
1)The students presented themselves by creating a video about a teenager's day in their
country , thus sharing how a typical day is spent .
2)They were asked to produce a logo suitable for our project and a competition was carried out
so that the one to represent our project would be chosen.
3)They created a scenario and with the help of an expert a short antibullying video was
produced and projected to all six countries.
4)They created an anti bullying poster and a leaflet on how to fight against bullying.
5)They cooperated and wrote an antibullying story .
6)They answered questionnaires and took part in various surveys.
Description of the practice main contents and actions
Blue shirt dayhttp://www.stompoutbullying.org/campaigns [...]01/10/2019 31/10/2019
Bullying and the pandemic - New activities to ensure sustainability 01/09/2020 30/08/2021
Dissemination activities - Local online activities and presentations 02/03/2020 28/08/2020
Dissemination talk-shows and media communications 01/07/2019 29/08/2019
Creation of a Facebook photo frame 02/09/2019 27/09/2019
Presentations, videos, photo albums of each partner country/city/school
Students' communication groups - Communication through Facebook, Twinspace 01/12/2018
21/12/2018
Survey - Survey applied at school level(students a [...]01/03/2019 29/03/2019 and
Survey applied at school level(students a [...]28/10/2019 31/10/2019
Theatre on the topic of bullying - Theatre on the topic of bullying 03/02/2020 28/02/2020

Traditions and way of life- for the ebook “Let me tell you about myself” 01/02/2019
28/02/2019
Travelling story - Write a “travelling” story about bullying 01/01/2020 31/01/2020
Whole-school anti-bullying poem - Students in every school 02/12/2019 23/12/2019
Workshops with a psychologist for building self esteem 01/10/2018 30/10/2018
Overall results and impact achieved
Apart from raising awareness to students , teachers and students' parents everyone who took
part in the project was deeply affected and changed to the better and was rewarded with a
feeling of satisfaction.
The notion of Bullying was properly understood and the discussions about it with no fear
modified the way we reacted towards it . The stereotype of avoiding the subject was beaten.
In Romania our antibullying video (Filmed in 4th Highschool) was promoted in the local social
media and became an object of discussion.
In all six countries our activities were shared on different social media applications and
promoted our antibullying message.
Other schools were invited and helped us with our work. For example our school created an
antibullying message in sign language.
Poems against bullying were written so that we could create the longest antibullying poem
ever.
Our outcomes have been disseminated on Facebook, Youtube and we also created a Spotify
playlist .
Evaluation of the practice
The impact has been measured with the help of Questionnaires and Google forms .
The change of attitude was also observed.
Innovative aspects and level of sustainability and transferability
The students that were involved in the project apart from being informed about the forms and
negative impacts of Bullying took over a more active role and created ''material'' against it , for
the prevention and handling of Bullying incidents. They were advised to adopt all three
different points of view, the bully's , the victim's and the observer's.
The involvement of Technology and Art gave a new perspective to our project.
The sustainability of this project is something to which all the countries have been committed.
Especially in Romania ,the coordinator country , the impact has been huge and the local
community has taken further interest in supporting and extending the positive impacts of the
project.
In Greece a local channel in Crete has invited our school to talk about our project and the
benefits of its implementation.

Strengths and criticalities
Strengths

Weaknesses

The project had a very good organisation and
each part , each meeting ,each LTTTA mobility
was successful and achieved the goals that
had been set.
The positive impacts achieved were the
following:
Consciousness raising, active involvement, self
esteem boost, creation of support groups and
novelty approaches for prevention and
intervention techniques.
Social interaction, cultural awareness,
friendship formation and life skills
experiencing as well.

The dissemination could be enlarged and the
''products '' of our project could be spread to a
bigger part of our community.
Our documents and techniques could be
shared with other schools .

Peer Mediation
General data of the practice
Typology of practice
Place of implementation
Main target

Prevention practice
Heraklion (Crete)
The whole school population
Students teachers and parents
Students at risk of bullying
Students who are bullied
Students who bully

Number of children and 1000 to 3000
adolescents addressed by the
practice
Number of schools taking
5 to 10
part at the intervention
Age of the participants
Children aged 6-10
Preadolescents aged 11-13
Adolescents aged 14-18
Year/s of implementation
Second semester of 2020/2021 school year
Main characteristics of the
practice

Creation and promotion of a positive school climate
Promotion of dignity and respect for all
The implementation of curricula and courses that promote the
acceptance of diversity
The view of the school as a community (spirit of solidarity,
fraternity, cooperation…)
Main
actions/components The practice involves students but also their parents, teachers
linked to the Practice
and other members of the community in which the students
live (whole-school approach)
In the practice the antibullying messages are presented in
multiple ways (e.g., curriculum, policies, etc.) and in a
coordinated fashion with other existing school programs
Peer approach
Creation and promotion of a positive school climate
Promotion of dignity and respect for all
The view of the school as a community (spirit of solidarity,
fraternity, cooperation…)
The resolution of inter-personal conflicts through dialogue or
other non-violent means
Prosocial behaviors, social-moral cognition
Problem-solving skills
Development of an awareness of emotions, values, and mutual
respect that are fostered through student participation in

Contact info
Website and other
dissemination channels

cooperative group work
themediationlab@gmail.com
www.themediationlab.com

Qualitative description of the Practice
Description of the context and main objectives
Although students of any grade in elementary and high schools are the ultimate recipients that
may benefit from a Peer Mediation Program, it should also be addressed to teachers, school
principals, school psychologists and administrative staff so to help them build their own Peer
Mediation Program in their own school. They, themselves are also to train the next group of
peer mediators.
So such a program focuses on:
a) training teachers and youth to mediation and
b) training the trainers who will train their students.

Description of the practice main contents and actions
After the initial 20hour training to a group of teachers (at least 9 at most 21), we organize a
presentation of the program along with them to the students, in order to communicate it and
invite people who are interested in becoming peer mediators.
Students interested in becoming mediators, after having their parents’ consent through school
policies on communication with parents, are being trained for 20 hours by Accredited
Mediation Trainers with the help of their teachers.
The whole program is divided in ten 2hour parts, covering each theory and practice. The theory
includes the mediation process and many skill sets, necessary to be an effective mediator. The
practice reinforces with visuals, work team, role plays, brainteasers and other relational
activities.
Visuals include handouts, posters etc.
Work teams: to maximize productivity the training encourages using a small work team
structure with each group containing 4-5 participants. In small group encourage a healthy

competitiveness that encourages groups to work harder, thus enhancing their learning
experience.
Role plays: To enhance the learning process, each participant is required to play the roles of
both the mediator and the disputant several times.
Brainteasers: The beginning of each part includes “wake me up” brainteaser activities designed
to spark a different way of thinking.
The practice activities are given just enough time for the participants to think fast and rely on
their common sense. If given more time, then the participants will begin to second–guess their
responses.
Through this program participants are educated in the skills and theories of mediation peace
and justice issues and practical conflict of management.
When the training is over, Peer Mediators can form the Mediators Club to organize and
promote, along with their mediation coaches/teachers, assisted by Accredited Mediation
Trainers, the Peer Mediation Program, which may comprise indicatively, two or three
Mediation Spots especially marked in the outdoor or indoor spaces that students take their
breaks, at the Library etc.
Peer Mediators keep a rotation schedule, in order not to leave the Mediation Spots unattended
during the breaks; they inform their friends and schoolmates about the Program and encourage
them to resolve their disputes or conflicts with the assistance of a Mediator.
Mediators usually wear a fluorescent jacket marked at the back with the words “Mediator in
charge” so that they can be easily distinguished by other students etc.
As Peer Mediation is a long term procedure, we strongly encourage schools to start their
training procedure early enough in the academic year, to allow time and space for teachers and
students to learn and get used to the procedure, make use of it and make it a part of their
social behavior within the school environment. Positive results are usually measurable towards
the end of the first academic year, that the Program has been applied.

Overall results and impact achieved
Organizations working with youth such as schools can greatly benefit from this training.

For teachers and professionals, mediation and conflict resolution skills can help reduce
punishment, offset suspensions and help them intervene in other disciplinary actions, allowing
them to focus their time and skills on teaching rather than conflict and its ramifications.

For youth, peer mediation training provides a number of benefits including:


Knowledge of conflict management that enhances intergroup and intragroup

relationships.


Improved communication, problem solving, public speaking and conflict resolution skills.



A reduction of conflict and potential violence in their most familiar environments:
school, home and the wider community.



The ability to identify an emerging conflict and bring attention of it to the proper
authorities before the conflict escalates into a physical altercation.



Reducing the time, energy and cost of physical, emotional and property damage spent
on conflict; thus allowing these resources to be channeled into positive activities.



Inspiration and information to create an atmosphere of tolerance of diversity and
individual differences, conflict resolution instead of conflict escalation, and building
bridges instead of brick walls.

Overall, peer mediation training can help youth grow personally and enjoy more peaceful
environments. Likewise, youth trained in these valuable skills can provide assistance to
educators and professionals in their schools and organizations.

Evaluation of the practice
Peer Mediation helps students develop conflict resolution skills such as understanding
conflict, confidentiality, effective communication, non-violent communication and active
listening. The process invites practice in applying those skills in real life situations and helps
them learn to settle potentially explosive situations in a positive and constructive manner.
Mediation empowers students and helps them turn a difficult situation into a time of mutual
growth and understanding for disputants.

A Peer Mediation Program promotes critical thinking and builds decision making skills,
develops healthy standards of relationship within the school community and supports student
self-determination

instead

of

pushing

away

students

from

their

school

environment/community, which is found to be the case for traditional punitive systems,
expulsions and suspensions.
Having a solid Peer Mediation Program in place, helps schools become safe and respectful
learning environment, with students getting actively involved in transforming school climate,
by becoming agents of change.
Ultimately, peer mediators can become models of peacemaking wherever they go, helping to
make their homes and families better.

Innovative aspects and level of sustainability and transferability
Peer Mediation Training examines the cause of conflict, identifies conflict management styles,
develops cross cultural mediating skills, explores the advantages and disadvantages of comediation and solo mediation, teaches mediating techniques, neutrality and confidentiality and
provides tips for forming an effective and workable agreement.
In addition to teaching critical thinking skills, the training also helps develop:
Communication skills to assist participants in learning how to avoid assumptions and other
obstacles to effective interpersonal exchange. In this sense, the training examines productive
and non-productive listening skills, teaches participants to collect information before making
decisions and stresses the necessity of neutrality.
Problem solving skills to improve participants’ ability to identify the real problem and its key
issues so that a satisfactory solution may be found. This training teaches brainstorming and
questioning techniques, positive and structures ways to approach problems and ways to
organize facts in a meaningful way. It also helps participants to learn how to effectively analyze
conflict situations and use common sense in complex problem solving situations.
Public speaking skills that introduces participants to public speaking, helps them become
aware of possible fears of speaking before groups and teaches them how to seal with nervous
speaking habits.
Conflicts are a normal and inevitable part of our lives. Students, like adults, are bound to have
conflicts with peers over the course of their school years. It is not inevitable though that these

conflicts have to be unproductive, ruin relationships, take time away from teachers,
professors and parents or lead to violence. A Peer Mediation Program is an effective way for
schools to decrease violence and empower students to better deal with the difficult situations
they experience in school and later as members of society.
Peer Mediation is a voluntary process in which a student trained as a neutral third party helps
other students in conflict get clear about their concerns, better understand one another and
come to a mutual agreement about how they want to handle their issues.
Using conflict resolution skills and the peer mediation process, students can begin to see
conflict as an opportunity for growth and learning, rather than something that triggers anger
and frustration or sometimes violence and harassment.
During mediation, a student (or a pair of students) listens to the other student present their
side of disagreement and then helps them find common ground. Many school disputes have
to do with misunderstandings or rumors between friends. Listening well to understand each
other better, provides a framework for empowering students to reconnect as human beings
and teaches appreciation for different perspectives.

Strengths and criticalities
Strengths

Weaknesses

Mediation is a structured, alternative dispute No criticalities emerged during
implementation of the activities.
resolution process in which a neutral,
specialized third party assists disputants in
negotiating a consensual settlement.
It is based on principles of problem solving
that focus on the needs and interests of the
participants, including fairness, privacy and
self-determination.
Mediation empowers the disputing individuals
by giving them the opportunity to solve their
own problem in a neutral atmosphere, while
the decision making authority rests with the
disputing parties.

the

It is reducing the obstacles to communication,
maximizes the exploration of alternatives and
aaddresses the needs to those involved or
affected.
The mediation process leads to resolutions
agreed between the parties through their free
will, the mediator does not impose solutions;
he/she helps people understand their needs
and interests; it produces results within a very
short period of time; it is confidential and it
lays the groundwork for the preservation
and/or expansion of the cooperation between
the parties.

In CYPRUS
Prevention and management of school bullying
General data of the practice
Typology of practice
Place of implementation

Prevention and Intervention practice
C.O.S.V. – Cyprus Observatory on School Violence (Cyprus
Pedagogical Institute)
Main target
The whole school population
Students teachers and parents
Number of children and 100 to 300
adolescents addressed by the
practice
Number of schools taking
10 to 20
part at the intervention
Age of the participants
Preadolescents aged 11-13
Year/s of implementation

2019/2021 school year - 2 years

Main characteristics of the
practice

Social and Emotional learning
Creation and promotion of a positive school climate
Promotion of dignity and respect for all
The implementation of curricula and courses that promote the
acceptance of diversity
The view of the school as a community (spirit of solidarity,
fraternity, cooperation…)
The resolution of inter-personal conflicts through dialogue or
other non-violent means
Prosocial behaviors, social-moral cognition
Problem-solving skills
Main
actions/components Reporting
linked to the Practice
Counseling
Social skills training
Awareness-raising
Anti-bullying curriculum/course/programme
Adopting transparent and consistent policies with regard to
antibullying practices
Contact info

Website and other
dissemination channels

MOECSY –Ministry of Education, Culture, Sport and
Youth/C.O.S.V. – Cyprus Observatory on School Violence
(Cyprus Pedagogical Institute)
pavis@cyearn.pi.ac.cy
https://www.pi.ac.cy/pavis

Qualitative description of the Practice
Description of the context and main objectives
The program trains teachers and offers specific guidelines on how to recognize cases of bullying
and how to handle bullying in schools effectively by following a set protocol (approved by the
Cyprus Ministry of Education, Culture, Sports and Youth). Teaching materials are disseminated
during training courses aiming at bullying prevention and bystanders' active involvement. Also,
support is provided about certain difficulties of schools related to bullying.
Description of the practice main contents and actions
School-based face to face trainings with a core group of teachers. (Adjustments were made for
online training due to the Pandemic). Material to assist teachers on how to recognize the
bullying phenomenon, how to develop anti-bullying school policy and how to encourage
children to take an active role and not to be passive bystanders is given and explained though
role playing scenarios . The curriculum of this material includes activities to enhance empathy,
acceptance of diversity, anti-bullying skills, communicating with the parents of the children who
are involved in an incident (victim, bully, bystanders), to speak up and report .
Overall results and impact achieved
One of the strongest points of the program is the creation of a core group of teachers
responsible to tackle and manage cases of bullying at school. The core group benefits from
relevant to bullying management training at school where they are trained on distinguishing
bullying from other forms of violence and also on creating a whole school policy. The members
of the core group act as multipliers and all members of the school community do benefit
gradualy. The fact that the training is offered through workshops dealing with real-life
scenarios, is another strong point. Finding common time among the teachers' core group, in
the school unit, for the arrangement of the training sesssions is the main difficulty the program
faces. Enhancing all stakeholders' (teachers, parents, children, etc.) understanding about
issues and ways of managing bullying, is another difficulty the program faced.
Evaluation of the practice
At the end of the first year of the implementation, focus group interviews were conducted in
order to evaluate the program and collect suggestions on how it can proceed in the second year
of implementation.
Innovative aspects and level of sustainability and transferability
The main innovative aspect is the realization of Teacher Workshops with real life scenarios.
The members of the core group act as multipliers and all members of the school community do
benefit gradually. Furthermore, teachers transfer the knowledge gained and disseminate the
program in other schools as every few years they move in to other schools.
Strengths and criticalities

Strengths
Weaknesses
1. The creation of a core group of
1. Finding common time among the
teachers responsible to tackle and
teachers' core group, in the school
manage cases of bullying at school.
unit, for the arrangement of the
2. Teachers distinguish bullying from
training sessions.
other forms of violence.
2. Enhancing all stakeholders'
3. The creation of a whole school policy.
(teachers, parents, children, etc.)
4. The training is offered through
understanding about issues and ways
workshops dealing with real-life
of managing bullying.
scenarios.

Policy Paper on Prevention and Management of School Bullying
General data of the practice
Typology of
practice
Place of
implementatio
n
Main target

Prevention and Intervention practice
Cyprus

Students teachers and parents
Anyway, the practice looks beyond the individuals and address the larger
peer-groups of students that passively or actively endorse bullying behaviors
of More than 3000
and

Number
children
adolescents
addressed by
the practice
Number of
More than 20
schools taking
part at the
intervention
Age of the
Children aged 6-10
participants
Preadolescents aged 11-13
Adolescents aged 14-18
Year/s of
6 years
implementatio
n
Main
In the practice the antibullying messages are presented in multiple ways (e.g.,
characteristics curriculum, policies, etc.) and in a coordinated fashion with other existing
of the practice school programs
Peer approach
Social and Emotional learning
Creation and promotion of a positive school climate
Promotion of dignity and respect for all
The implementation of curricula and courses that promote the acceptance of
diversity
The view of the school as a community (spirit of solidarity, fraternity,
cooperation…)
The resolution of inter-personal conflicts through dialogue or other nonviolent means
Prosocial behaviors, social-moral cognition
Problem-solving skills
Development of an awareness of emotions, values, and mutual respect that
are fostered through student participation in cooperative group work
Main
Reporting
actions/compo Investigation

nents linked to Counseling
the Practice
Social skills training
Awareness-raising
Anti-bullying curriculum/course/programme
Adopting transparent and consistent policies with regard to antibullying
practices
Regular discussion meetings among students and between students and
teachers
Contact info
MOECSY –Ministry of Education, Culture, Sport and Youth/C.O.S.V. – Cyprus
Observatory on School Violence (Cyprus Pedagogical Institute)
pavis@cyearn.pi.ac.cy
Website and
other
dissemination
channels

https://enimerosi.moec.gov.cy/ypp11441
https://www.pi.ac.cy/pi/index.php?option=com_content&view=article&id=3
088&Itemid=505&lang=el

Qualitative description of the Practice
Description of the context and main objectives
MOECSY (Ministry of Education, Culture, Sport and Youth in Cyprus) in the framework of its
policy to prevent and deal with delinquency and school violence, invites schools to make use of
the content of the Policy Paper on Prevention and Management of School Bullying, in order to
develop their own prevention and school bullying management policy. Schools are expected to
demonstrate and cultivate the principle of zero tolerance towards the phenomenon of
bullying. The most significant element in promoting zero tolerance is not the use of
punishment, but development of a school culture against violence. The in-depth enquiry of the
incident, the recording and the management of it states the schools’ determination and
sensitivity to reduce school bullying phenomenon.
Description of the practice main contents and actions
The Policy Paper is sent to schools by MOECSY and should be taken into account when schools
are compiling their Health Education and Prevention of Delinquency Action Plan, which is
mandatory to be compiled by all the Schools in Cyprus at the beginning of each school year.
During the preparation of the Plan, , both the particularities of each school unit as well as the
obligations that arise from the Convention on the Rights of the Child are taken into account ..
Through their Action Plan, schools should take actions that cultivate respect for basic human
rights and protect the child from any form of violence and insults , physical or psychological,
abandonment or neglect, mistreatment or exploitation. The Action Plan should address a whole
school approach and include actions on all levels school’s, teachers’ , students’ l, parents’guardians’ and community’s. Indicative actions are proposed in the Policy Paper. A Definition
of what a school bullying incident consist and a Theoretical Background of Violence and School
Bullying are given, as to offer a base for strategic planning.

Furthermore, detailed step by step procedures for the management of bullying incidents are
included in the Policy Paper and should be a part of the School’s Action Plan. These actions
should be made known to all students, teachers and parents / guardians in advance. A
Management Team is formed at the beginning of each school year. Every incident is managed
by one or two members of the Management Team. During the management of the incident, an
effort is made to involve educators
that know the students involved. The incident is
recommended to be dealt with as soon as possible, , After the conclusion of the relevant
investigation to clarify whether the incident is school bullying or other case (e.g.
conflict),meetings with the students involved should take place at a space that the student feels
comfortable and secure. The investigation includes the collection and analysis of information,
which concern the place, time, duration and type of bullying behavior. Separate meetings are
conducted with all people involved . Parents / guardians of all students involved should also be
informed and asked to visit the school if necessary. Disciplinary measures are taken, according
to School Regulations . If deemed necessary, the Team is advised to refer to the School
Psychologist for further actions, counselling or intervention. The incident is recorded by the
Incident Management Team in the specific documents provided and a record of details
including the incident management steps is kept in the Archives of School in a way that the
personal data of those children involved is protected. Registration of the case has to be
recorded in the Ministry’s Platform (Teacher System Planning –SEP).
Finally, it is important to take actions to strengthen school prevention measures in the school
unit. The schools are provided with a list of supportive services and institutions against school
bullying and are encouraged to use of their services.
Overall results and impact achieved
It is generally accepted that to address school bullying it is necessary to implement an Incident
Management Plan in the context of a holistic policy of the School, which is made known in to all
students in advance, teachers and parents / guardians. This policy as part of the Education
Action Plan for Health Education and Prevention of Delinquency, which is compiled by school at
the beginning of each school year is the school’s strategy on how to deal with the phenomenon
of bullying. The formation of a Management Team that in most cases is trained on
distinguishing bullying from other forms of violence, makes it clear who has the responsibility of
taking actions when such incidents arise and more possible to deal with it effectively and
quickly. Furthermore, having a plan and a protocol that is announced in advance, makes it clear
that the school has a policy and has zero tolerance to such incidents. It is believed that only the
existence of a policy help to reduce the phenomenon. Additionally the fact that the Policy
includes training and prevention activities that strengthens the population of schools is another
positive element of the practice.
Evaluation of the practice
The results of the practice have been measured by observation. No systematic evaluation has
been done.
Innovative aspects and level of sustainability and transferability
The main innovative aspects are:

Whole school approach – holistic
Change of the school culture
National guidance on preventing and dealing with the phenomenon.
A Ministry’s Policy that has to be followed by all school units every year. The fact that COSV
offer systematic training to teachers on how to distinguish bullying from other forms of
violence, explains what actions should take place in order to change the school culture and
what are the steps they have to follow in the case of bullying incidents is very helpful for the
school units and can implement the policy easier.
Strengths and criticalities
Strengths
Weaknesses
1. The existence of a national policy on
1. The lack of systematic evaluation.
the phenomenon.
2. The lack of a system to check the
2. The existence of step by step
implementation of the policy by all
procedures that have to be done for
schools.
prevention and for management.
3. More human recourses for training,
3. The reference to a network of
counseling and intervention.
supportive services.
4. The creation of a TEAM of teachers
responsible to tackle and manage
cases of bullying at school.
5. Teachers’ training in distinguishing
bullying from other forms of
violence.
6. The creation of a whole school policy.
7. The training of all members of the
school community on the
phenomenon.

CYberSafety – Safer Internet Center of Cyprus (CYberSafety – Κέντρο Αςφαλοφσ Διαδικτφου
Κφπρου)
General data of the practice
Typology of practice
Place of implementation

Prevention and Intervention practice
In a continually growing economy and society, digital online
technologies are playing a major role. The exposure of children
from a very early age in digital technologies and environments
offers opportunities and prospects for learning and education,
while at the same time encompasses challenges. Such
challenges include exposure to a number of risks and threats
e.g. cyberbullying. It is, therefore, of vital importance that all
children, together with their parents and teachers, are
encouraged to take advantage of the affordances of digital
technologies in a safe, responsible, and ethical way.
The CYberSafety - Cyprus Safer Internet Centre
(www.cybersafety.cy) addressed to all (children, youth,
parents, teachers, schools, other stakeholders) in Cyprus in
order to promote a safe internet culture and empower
creative, innovative, and critical citizens in the digital society.
Main target
Students teachers and parents
Anyway, the practice looks beyond the individuals and address
the larger peer-groups of students that passively or actively
endorse bullying behaviors
Number of children and More than 3000
adolescents addressed by
the practice
Number of schools taking
More than 20
part at the intervention
Age of the participants
Children aged 6-10
Preadolescents aged 11-13
Adolescents aged 14-18
Year/s of implementation
1st period (01/07/2016 – 31/12/2018)
2nd period (01/01/2019 – 31/12/2020)
3rd period (01/01/2021 – 31/03/2022)
Main characteristics of the
The practice addresses various contexts in which students
practice
move in and out of on a daily basis (e.g., Family, community,
etc.)
The practice involves students but also their parents, teachers
and other members of the community in which the students
live (whole-school approach)
In the practice the antibullying messages are presented in
multiple ways (e.g., Curriculum, policies, etc.) and in a
coordinated fashion with other existing school programs
Development of an awareness of emotions, values, and mutual

respect that are fostered through student participation in
cooperative group work
Main actions/components Investigation
linked to the Practice
Counseling
Awareness-raising
Anti-bullying curriculum/course/programme
Adopting transparent and consistent policies with regard to
antibullying practices
Media Campaign
Regular discussion meetings among students and between
students and teachers
Contact info
Safer Internet Centre of Cyprus – CYberSafety operates under
the coordination of the Cyprus Pedagogical Institute, Ministry
of Education, Culture, Sport and Youth. Focusing on the new
and increasing needs, which constantly rise, at national and
European level, regarding Internet technology, the Centre
promotes cooperation between major national stakeholders, to
promote a safe internet culture and empower creative,
innovative and critical citizens in the digital society.
cybersafety@cyearn.pi.ac.cy

Website and other
dissemination channels

https://www.cybersafety.cy/
https://internetsafety.pi.ac.cy/
https://www.facebook.com/internetSafetyCy
https://www.facebook.com/1480HelplineandHotline

Qualitative description of the Practice
Description of the context and main objectives
The Cyprus Safer Internet Centre – CYberSafety, aims to strengthen efforts for the creative and
safe use of the Internet in Cyprus. The Centre runs a range of services by providing:
1. An awareness raising centre targeting children, parents and teachers, childcare
workers and other professionals working with children (e.g. Health professionals)
about better and safer use of the internet, building on digital repositories, from
which specific awareness toolkits and services will be adapted and deployed in
cooperation with third parties, such as: schools, industry and relevant national
stakeholders.
2. A helpline service that provides support to young people and their parents
regarding harmful contact, offensive conduct (e.g. cyberbullying, hate speech,
sexting) and undesirable or harmful content.
3. A hotline for receiving and managing reports from the public related to illegal online
child sexual abuse material (CSAM).

The Cypriot SIC continues to further develop its role, by providing generic services and closely
coordinating their activities with the Core Service Platform, the Better Internet for Kids (BIK)
and INHOPE networks.
Description of the practice main contents and actions
The Awareness Centre (https://internetsafety.pi.ac.cy/) supported the work of the Centre, by
developing rich educational / information material, resources and tools, as well as organized
campaigns to empower children, young people, parents and teachers with skills and knowledge
on how to be safe online and benefit from the advantages that the digital environment can
offer. Furthermore, the Awareness Centre worked closely with children and young people
allowing them to actively share their experiences, ideas and views, reinforcing them to
formulate suggestions and actions regarding the creative and safe use of digital technologies
and the Internet.
Some actions related to information and education on cyberbullying:
Presentations, Lectures and Workshops: Aiming to educate and raise awareness regarding the
responsible and safe use of the Internet, the Cyprus Safer Internet Centre – CYberSafety, in
collaboration with all its partners, offers presentations, lectures and workshops for students,
teachers and parents. In the context of these actions students, youth, teachers, and parents are
informed among others about the dangers of Cyberbullying and practices for dealing with it.
During this period the awareness Centre held a total of 1400 lectures, seminars and workshops
involving for 50000 students, 3500 teachers and 5000 parents.
Web Portal “Internet Safety”: The web portal http://internetsafety.pi.ac.cy includes a
repository of rich educational / information material, resources and tools for children,
adolescents, teachers and parents to exploit digital technologies. In parallel, this portal provides
the ability to keep ongoing information on issues of digital technology and usage within the
Cypriot society.
Information material: The awareness centre creates informational material, for children,
youth, teachers, parents and citizens regarding safe and secure Internet use, with a focus on
the protection of Cyberbullying.
The distribution of this informational material is done through our website “InternetSafety”
(https://internetsafety.pi.ac.cy/kids-cyberbullying,
https://internetsafety.pi.ac.cy/teenagerscyberbullying, https://internetsafety.pi.ac.cy/parents-cyberbullying) and through multiple
media, e.g. television, radio, leaflets/booklets, lectures.
National video competition: The awareness centre organizes an annual competition for the
production of short digital videos by students within the thematic area of the safe and creative
use of the Internet. Through this creative and learning process, students engage in activities
related to the production of digital videos, such as researching internet safety issues (e.g.
cyberbullying), writing the story and script related to the key messages and narrative they want

to pass to the audience, rehearsing, directing the camera, sometimes performing, editing and
other post-production tasks. This process contributes, quite effectively, to a better and deeper
understanding of all the interconnected issues of adopting a safe, creative and responsible use
of the internet.
For more information regarding the video competition and the videos of students you can visit
the relevant link
New curriculum for the development of digital skills in primary schools: The Cyprus Ministry
of Education, Culture, Sport and Youth introduced a new curriculum for new technologies, at
years 5th and 6th of primary education. It consists in a separate subject, developing a subject
module called "Health Education – Home Economics / Design and Technology – New
Technologies". This addition is expected to strengthen the mainstreaming of digital skills and
digital/media literacy in all school subjects.
The module which cultivates students' digital competencies embedded in four teaching periods
in year 5 (Cyberbullying / Video – Online Games) and four teaching periods in year 6
(Information – Misinformation / Personal Data and Digital Identity).
The awareness centre was tasked with developing the four learning modules, containing
further analysis of the New Curriculum’s objectives and indicators, analysis, and planning of
activities for each module, and development of supporting material. To develop learning
modules, the learning design team analysed the activities utilizing digital tools and material and
aligning each activity with the relevant learning objective and expected learning products. At
the same time, taking into account the role of the teacher and the student, the Centre
monitored the whole process to aid the formative and final assessment.
The section on cyberbullying can be found at the relevant link.
Summer camps workshops at children’s summer camps: The Awareness Centre (SIC) hold a
series of workshops at children's summer camps on the "Creative and safe use of the internet".
During the summer camp workshops, children, counselors, and teachers as well as parents'
groups inform about the opportunities and risks of the internet, as well as the operation of the
Helpline and Hotline 1480.
Through exploratory and active learning, the workshop participants have the opportunity to
participate in group discussions on the following topics:
 Cyberbullying
 Excessive use of digital technologies and the internet
 Managing personal data on the internet
 Online games
 General internet challenges – Grooming
These workshops are an opportunity for participants to exchange knowledge and experience
and to offer suggestions and opinions on the creative and safe use of digital technologies and

the internet. In parallel, through collaborative activities, participants are able to develop their
own materials on online safety, acting as ambassadors of best practices and messages about
the safe use of the internet to other children, teachers, and parents.
For more information regarding the training workshops and information materials you can visit
the relevant link
Helpline and Hotline Services:
The Helpline and Hotline (https://internetsafety.pi.ac.cy/1480) also supported the work of the
Centre. The operation of the Helpline aimed to ensure that all users will receive expert advice
and support on issues related to the use of digital technologies and the Internet. The operation
of the Hotline offered a direct, easily accessible and responsible point of contact for users to
report illegal content or actions related to illegal child sexual abuse material.
Helpline 1480 (https://www.cybersafety.cy/helpline) aims to ensure that all users will receive
expert advice and support in real time on issues related to the use of digital technologies and
the Internet. Helpline 1480 provides, among other, advice and support on issues such as:
• Cyberbullying
• Excessive use of the Internet
• Grooming
• Social media problems (e.g. fake profile, account violations, inappropriate and harmful
content)
Overall results and impact achieved
CYberSafety brings together a consortium of major stakeholders in the area of internet safety,
implementing a Digital Service Infrastructure, supported by CEF, and provided by the Safer
Internet Centre (SIC) in Cyprus, with the aim to improve children’s daily lives through digital
inclusion, safer internet use, and the interoperability of digital services.
The Awareness activity, the core of all action activities, aims to create a culture among children,
parents, and teachers that takes advantage of the affordances of the Internet through safe,
responsible, and ethical use. This activity updates and enriches digital content and resources
already developed, enhances existing services and tools, deployed and extended collaborations
and synergies among stakeholders.
The Helpline activity, targets to children, adolescents, and their families, provides advice and
support on issues related to the safe, responsible, and ethical use of the internet through
online and telephone conversations with trained qualified supporters. The Hotline activity
offers a direct, easily accessible, and responsible point of contact for internet users to report
illegal content or actions. The Hotline services continue the existing work and provide
appropriate handling of child sexual abuse, racist and xenophobic material, and anything else
considered illegal. Furthermore, the CYberSafety Youth Platform hosts opportunities for young
people to express their views and experiences regarding digital technologies and involved both
the Cyprus Team of Young Advisors of the Commissioner for Children’s Rights and the Members
of the Cyprus Children's Parliament.

The contribution of all members of the consortium to the action has successful results and
impact. All the activities related to spreading awareness to students, teachers, parents, and the
general public creates a great impact. Visits to schools, participation in events and workshops
(virtually or traditionally) give the chance to all members to share knowledge and experiences
with audiences from different age ranges and backgrounds. Also, we are able to reach the
academic/ researcher world through the papers' publications and promote our work in the
project to other EU projects we participate in. The contribution of the program is evaluated as
even more important with the offer of the very important services of 1480 Helpline and Hotline
Services, not only to children and young people but to the whole society of Cyprus.
Evaluation of the practice
The awareness activities overcome the initial goals of the project. The dissemination and
exploitation activities were enriched with the collaboration of the consortium. The 1480
Helpline and Hotline services were yearly increased, compared from 2018 to 2019 to 2020. The
yearly increased number of incidents certifies the importance of the operation of the 1480
Helpline and Hotline demonstrates the successful dissemination of its purpose and services. In
addition, the steady and growing trend in calls to the 1480 Helpline and Hotline confirms the
significant acceptance and trust of the public towards it.
At the same time, the effort focus on interoperability with the EU core platform and its
services. Awareness Center continued and continues to contribute actively to the Better
Internet for Kids (BIK) core service platform (www.betterinternetforkids.eu) with educational
and informational material. The relevant contribution has been rewarded with receiving the
annual lump sum of 5,000 Euros for the period January-December 2019. In addition, some
qualitative feedback received from the participants in the awareness activities and events
shows their satisfaction. Indicatively, during awareness events (e.g. SID 2019 and SID 2020)
students and teachers expressed their enthusiasm declaring that at the SID conferences they
had the opportunity to attend, while at the final evaluation of the yearly programs such as the
Young Coaches for the Internet and eSafe schools both students and teachers expressed their
satisfaction from their participation in the program.
Innovative aspects and level of sustainability and transferability
CYberSafety Youth Panel:
The CYberSafety Youth Panel of Cyprus, which operates as part of the project ‘CYberSafety –
Better Internet for Kids’, aims to enable participants to share knowledge and experiences, and
to formulate suggestions and actions regarding the creative and safe use of digital technologies
and the Internet. At the same time, CYberSafety Youth Panel members act as ambassadors of
best practices and actions, aiming to create innovative sources and disseminate messages
about the safe use of the Internet to their peers and other involved groups.
Young Coaches for the Internet Program
Young Coaches for the Internet is a Cyprus Pedagogical Institute (CPI) program that runs under
the activities of CPI and other organizations as partners of the Cyprus Safer Internet Center
(SIC). This program aims to engage students in training others on creative exploitation and safe
use of the Internet. With the guidance of their schoolteachers and the support of specialists on

the subject, young coaches are invited to develop an action plan for their school unit to design
and implement activities to raise awareness about the safe and responsible use of the Internet
in their school and community.
Students are invited to think creatively and implement at least three activities, report on those
activities in a reflective journal, participate in Safer Internet Day (SID) activities, and organize an
event at their school in order to receive a Young Coaches certificate.
Since 2013, when the program first started, students have exceeded expectations and amazed
everyone with their creativity. Among other activities, they have created and shared printed
materials such as posters, leaflets, bookmarks and cartoons; digital material such as videos,
blogs and animations; they have written and acted in theatrical activities, and written and
performed songs; provided peer and parent training presentations; organized events and talent
shows; created board and online games; completed questionnaires; and run research on
internet-related topics.
More information is available on the Programs website: https://youngcoaches.pi.ac.cy
Digital Video Production Competition
The Cyprus Pedagogical Institute (CPI) organizes an annual competition for the production of
short digital video by students within the thematic area of the safe and creative use of the
Internet. At the beginning of the school year, a circular is sent to all the schools in Cyprus (both
public and private) announcing the competition, in which small groups of students of all ages
(from primary to high school) are eligible to participate (under the guidance of their teacher).
The overarching theme of the competition is aligned with the annual “Safer Internet Day”
campaign motto.
Students’ digital video production on the creative and safe use of the Internet aims at
developing children's skills in relation to Media Literacy as well as at constructing knowledge
and shaping their attitudes regarding this crucial and important thematic area. Through this
creative and learning process, students engage in activities related to the production of digital
video, such as researching about Internet safety issues, writing the story and script related with
the key messages and narrative they want to pass to the audience, rehearsing, directing the
camera, sometimes performing, editing and other post-production tasks. This process
contributes, quite effectively, to a better and deeper understanding of all the interconnected
issues of adopting a safe, creative and responsible use of the Internet. Moreover, students
going through the process of authoring and communicating their messages and digital online
content, contribute towards a better Internet for children, in accordance to the educational
objectives of creating a safe Internet culture and empowering creative, innovative use of the
Internet.
The competition is open to all students in Cyprus, for all levels of education. There are three
different categories based on the age of the students involved in video production, namely, (1)
primary education, (2) lower secondary education, and (3) upper secondary education. In each
category, the top 5 videos are selected by an evaluation committee comprised of
representatives from CPI and the other Directorates of the Ministry of Education, Culture,

Sports and Youth. The evaluation of each video is based on four types of criteria: a) Content and
embedded messages, b) Original idea & Script, c) Direction, and d) Overall Quality of the video.
The selected groups of students are then invited to the second phase of the evaluation
procedure, in order to present their video and production process before the evaluation
committee, at a public event organized at the end of January. Based on the groups’
presentations (and the aforementioned criteria), the evaluation committee selects the top 2
videos in each of the three categories, and, at the end of the day, the students (along with their
guiding teachers), are presented with their awards. The 6 awarded videos are also presented
during the main SID national conference, while a TV-spot version (30’’) of each of the 15 videos
that were selected for the second phase of the competition are broadcasted from all the
national TV stations in Cyprus, during the month of February.
More information and details about the contest, the procedures and rules followed, and the
submitted and awarded videos can be found in the following link:
https://internetsafety.pi.ac.cy/competitions (in Greek). The students’ videos are also hosted on
the
CPI
Educational
Department’s
YouTube
channel
(in
Greek):
https://www.youtube.com/channel/UCi7UsCg5wW9IMWr8t7QxT3w.
Workshops on the creative and safe use of the Internet at summer camps
From 2017 the Cyprus Pedagogical Institute of Cyprus holds a series of workshops at children's
summer camps on the "Creative and safe use of the internet". The workshops at summer
camps for children were launched to raise awareness and educate children about the safe use
of the Internet by making effective and creative use of children's time at summer camps.
Through the learning process by doing, children are invited to learn, explore, interact, form
opinions, and educate others about the possibilities and dangers of the Internet. At the same
time, through knowledge, opinion and experience sharing, children are encouraged to create
their own material and serve as ambassadors of good Internet practices and practices to their
peers, their parents, and other affected groups.
During the workshops, children from all over Cyprus have the opportunity to address in a
critical and creative way, issues on the themes of cyberbullying, excessive use of digital
technologies and the internet, managing personal data on the internet, and overcoming
internet challenges by making good choices. At the end of the group practice, participants have
the opportunity to create banners and digital presentations, presenting their own messages
and advice about the Internet.
More information and details about the workshops can be found in the following link:
https://internetsafety.pi.ac.cy/summer-camps (in Greek).
The Cyprus Safer Internet Centre - CyberSafety, along with its partners, will continue the work
that has been already accomplished the recent years in Cyprus and build on it. The national
strategy for a Better Internet for kids in Cyprus (https://www.esafecyprus.ac.cy/ethnikistratigiki) which was approved by the Ministerial Council on 19 December 2017, provides a
great opportunity, along with all the challenges that it encompasses, to implement the proposal
activities.
The involvement of the members of the consortium in the previous and current SIC ensures the
continuity of the existing infrastructure and services and provides at the same time the

opportunity to expand and update them. The involvement of a new member (the third public
university of Cyprus) brings in new ideas and opportunities. The lead of the consortium by a
public body confirms the support of the state for this effort and at the same time promotes its
sustainability for the future under a national approach. At the same time, the SIC succeeded to
bring together a partnership among key players, including government agencies, ISPs,
industries, user organizations, education stakeholders and academia. This partnership extends
at a national level, since MOEC also leads the Awareness Action (Action 14) of the National
Cybersecurity Strategy of the Republic of Cyprus. It is expected that the activities described in
the proposal will support the establishment of the Cyprus National CYberSafety Awareness
Center under the national cybercrime strategy and the National Strategy for a Better Internet
for Kids in Cyprus, which aligns with EU priorities.
Along with the support of the Working Group under Action 14 of the Cyprus National
Cybersecurity Strategy as the Advisory Committee of the CYberSafety ΙΙ consortium, the project
partners are able to discuss, exchange expertise and implement actions and activities towards
the project goals effectively. Τhe Advisory Committee offered synergies and advice on both the
CYberSafety Safe Internet Center and the "National Strategy for a Better Internet for Children in
Cyprus", in the framework of the National Cyber Security Strategy of the Republic of Cyprus.
The project management also aimed to encourage and sustain a dynamic dialogue among
relevant stakeholders under the scope of the National Strategy for a better internet for kids, so
as to promote supporting actions and stimulate new ones. This allowed an excellent
opportunity to promote dialogue and exchange of information with key stakeholders at the
national level. Such dialogues produced new tasks to tackle, including for example awareness
on the GDPR in collaboration with the Commissioner of Personal Data Protection and the
Commissioner for Children’s Rights as well as collaboration and dialogue with the Deputy
Ministry Of Research, Innovation And Digital Strategy. The Cyber Safety II project, in
collaboration with all project stakeholders, aimed to raise awareness and gradually develop a
better and more secure internet culture. In addition, the project provides valuable knowledge
to students, teachers, parents, academic staff and lecturers. In this context, existing
collaborations (InSafe, INHOPE, Facebook, Greek safer internet center, JRC etc.) are renewed
and new ones (Cyprus Office of the Commissioner for personal data protection, Instagram, Tik
Tok etc.) have been established for the support and exchange of expertise.
Strengths and criticalities
Strengths
The results of the action have great success.
The objectives of the action are achieved and
most of the planned activities are completed,
and, moreover, they are strengthened and
accomplished, due to the new perspectives
brought by the Covid-19 pandemic.

Weaknesses
Evaluation: Due to COVID-19 all schools (from
March 2020 to June 2020) and many schools
(from November to December 2020) closed
temporarily overturning our plans (e.g. data
collection) for research on the impact of the
actions of the program. Based on the above,
the Cyprus Pedagogical Institute intends to
reschedule the research on the effects of the
actions at the end of 2021, hoping that there
will be no problems with the pandemic.

In BULGARIA
Steps together to school free from violence
General data of the practice
Typology of practice
Place of implementation

Prevention and Intervention practice
City of Sofia, Kiustendil, Iskar, Zavet, Teteven - Bulgaria
The practice is promoted by UNICEF, Ministry of Education and
science, Association Roditeli/Parents Association, “Hristo
Smirnenski” High School (Iskar), “Professor Emanuil Ivanov”
High
School of Mathematics, (Kiustendil), “Sveti
Sedmochislenici” 7 High School (Sofia), “Georgi Benkovski”
High School (Teteven), “Sveti Sveti Kiril i Metodiy” High School
(Zavet).
Main target
Students, teachers parents and other stakeholders
Number of children and More than 3000
adolescents addressed by the
practice
Number of schools taking
3 to 5
part at the intervention
Age of the participants
Children aged 6-10
Preadolescents aged 11-13
Adolescents aged 14-18
Year/s of implementation
Main characteristics of the
practice

Main

2019 - 2022
The practice addresses various contexts in which students
move in and out of on a daily basis (e.g., family, community,
etc.)
The practice involves students but also their parents, teachers
and other members of the community in which the students
live (whole-school approach)
In the practice the antibullying messages are presented in
multiple ways (e.g., curriculum, policies, etc.) and in a
coordinated fashion with other existing school programs
Promotion of dignity and respect for all
The view of the school as a community (spirit of solidarity,
fraternity, cooperation…)
The resolution of inter-personal conflicts through dialogue or
other non-violent means
Prosocial behaviors, social-moral cognition
Problem-solving skills
Development of an awareness of emotions, values, and mutual
respect that are fostered through student participation in
cooperative group work
actions/components Reporting

linked to the Practice

Contact info

Investigation
Counseling
Social skills training
Specify Teachers are trained in how to conduct workshops with
students aimed at elaborating common values of the class,
common regulations and how to set consequences if the
regulations are violated; Teachers are trained how to work
systematically with parents and how to provide individual
feedback for every child; a training in mediation is also
provided to the teachers as well as training in how to cope
with the stress at the workplace and prevention of
professional burnout)
Awareness-raising
Anti-bullying curriculum/course/programme
Mediation, peer mediation and conflict resolution programs
Adopting transparent and consistent policies with regard to
antibullying practices
Regular discussion meetings among students and between
students and teachers
mail: david.kiuranov@roditeli.org
address: Bulgaria, Sofia, 5 Dimitar Peshev str
telephone: +359 888 714 785

Qualitative description of the Practice
Description of the context and main objectives
This program aims to create a safe school environment in order to prevent violence in school. A
safe environment is defined by the positive socio-psychological climate at school and means
creating a caring, respectful, inclusive and supportive school culture. The school with a positive
climate is hospitable, with motivated students and teachers. Such environment increases
students' sense of connection and belonging to the school.
The program envisages the introduction of a comprehensive school approach as a worldrenowned means of creation of safe environment. It is based on the understanding that the
causes of violence are rooted at several levels in a socio-ecological model - individual (student),
interpersonal (class), community (school) and public (local and national). There can be real
progress in tackling violence and building healthy relationships achieved only in the
implementation of a comprehensive school policy, which is shared by all participants in
education process, in non-violent communication and care for the human factor
Addressing the complex phenomenon of school violence requires an appropriate response from
the whole school. This means that the whole school community - children, pedagogical and
other staff, school management and parents - is involved in changing the school culture,
management and practices to achieve a safe school environment.

Aim of the program: Creating a safe school environment in order to prevent violence and
bullying at school
Sub-objective 1: Support and promotion of a school culture based on mutual respect, equal
dignity,
justice
Sub-objective 2: Encourage informed and competent participation of all members of the school
community
Sub-objective 3: Implement a holistic school approach by supporting activities at each level
within the school
Description of the practice main contents and actions
This is a pilot program, which involves five schools from 5 different settlement of Bulgaria –
Sofia (capital), Kiustendil, Iskar, Zavet and Teteven.
Actions:
Raising awareness, sensitivity and readiness of the school community for work on the problems
of violence and bullying – conducting a baseline research on the levels of violence and bullying
in the five schools, presentation of results and starting a discussion on the topics.
The program addresses the entire school community, with extensive trainings for teachers and
school staff, including:
 Trainings for principals – effective leadership in the framework of the whole school
approach
 Creating Coordination councils (volunteering teachers, students and parents) and an
training them in systemic and whole school approach
 Training for teachers for reducing the stress at the workplace and prevention of
professional burnout
 Training for teachers on how to conduct “Values, rules and consequences” workshops
with students
 Training for teachers in systematic work with parents I (focus on how to build
communities and leading interactive parents` meetings)
 Training for teachers in systematic work with parents II (focus on the individual work
with parents and the school system for feedback to the parents)
 Training in mediation
Other activities include:
 Elaborating of class rules (“Values, rules and consequences” workshops)
 The pedagogical council accepts and disseminates school rules
 Creating/Improving the system for collecting feedback from the parents
 Creating groups of volunteers-students
 Creating parents’ clubs of volunteers-parents
 Sessions of the school council on topics related to school life and violence prevention
 Conducting a thematic parents’ meetings
 Contacting the broader local community



Setting up and action plan and cooperation agreements with local actors (institutions,
organizations. media)

Final evaluation of the program impact
Overall results and impact achieved
The program is still ongoing. Expected results are:
 Improved policy for safe school environment
 All actors are aware and accepting the values, regulations and consequences, created by
the school
Provided opportunities for every student to seek help in case of need
 Cooperation with the families in cases of violence
 Increased trust and cooperation between families and the school, as well as between
the school and other stakeholders
 The schools are supported to work on cases of children who suffered violence, as well as
on other individual cases
 Effective and informed inclusion of parents in the process of building safe school
environment, aiming at prevention of violence and bullying
Evaluation of the practice
The program envisages two stages of evaluation – at the start and at the end.
The initial study included quantitative part (questionnaires for children, parents and teachers),
as well as qualitative – focus groups with parents and teachers and in-depth interviews with
principals and school psychologists). The final measurement will also include both qualitative
and quantitative instruments.
Innovative aspects and level of sustainability and transferability
Innovative aspects are the introduction of “Values, rules and consequences” approach of
UNICEF, as well as extensive work with parents, which includes this key actor.
The methodic of the program is strictly documented. It is a pilot program, supported by the
Ministry of Education and Science, and is designed to be fully transferrable to other schools.
Strengths and criticalities
Strengths
The initial study provided thourough notion of
the situations in the different schools gave a
strong start of the practice. Additional
streingth is the mentors’ work with each
teacher (in each school a mentor is hired by
UNICEF), the process goes fluently and
successful. Trainings of teachers have been
successful so far.

Weaknesses
The program is very complex and tense which
is in colision with teachers’ obligations who
happen to be overwhelmed with different
trainings and other tasks. The programme
could be
adapted to be more flexible
timewise.

Cyber Jolly– video series
General data of the practice
Typology of practice
Place of implementation

Prevention practice
SHKOLO – digital based platform for teaching and learning,
approved by Ministry of Education for all schools in Bulgaria. The
Bulgarian Safer Internet Center is also promoting it through all
communication channels
Main target
The whole school population
Students, teachers and parents
Number of children and More than 3000
adolescents addressed by
the practice
Number of schools taking More than 20
part at the intervention
Age of the participants
Children aged 6-10
Preadolescents aged 11-13
Adolescents aged 14-18
Year/s of
2021 - 2022
implementation
Main characteristics of
The practice involves students but also their parents, teachers and
the practice
other members of the community in which the students live
(whole-school approach)
Creation and promotion of a positive school climate
Promotion of dignity and respect for all
The view of the school as a community (spirit of solidarity,
fraternity, cooperation…)
The resolution of inter-personal conflicts through dialogue or other
non-violent means
Prosocial behaviors, social-moral cognition
Problem-solving skills
Development of an awareness of emotions, values, and mutual
respect that are fostered through student participation in
cooperative group work
Main
Reporting
actions/components
Investigation
linked to the Practice
Counseling
Social skills training
Awareness-raising
Anti-bullying curriculum/course/programme
Mediation, peer mediation and conflict resolution programs
Regular discussion meetings among students and between
students and teachers
Contact info
mail: petar.kanchev@online.bg, antoaneta.vassileva@roditeli.org

Website and other
dissemination channels

https://www.youtube.com/playlist?list=PLIazGl1yiNISpYWlm7rA9lHBInFJuJnJp

Qualitative description of the Practice
Description of the context and main objectives
The context in which Cyber Jolly was create was in situation of distant learning of children for
second consecutive year. The idea for the practice came out at the National Conference for
Media Literacy 2020 which focused on what we have learned from the Covid-19 pandemic
when it comes to education and developing media literacy skills of children in the context of
online learning for which no teacher was prepared in Bulgaria.
Description of the practice main contents and actions
Cyber Jolly is an interactive animated series of courses about online safety, targeting 9-13 old
children. It (currently) covers the topics Screen Time, Online Bullying, Hacked Profiles, and
Digital Footprints. What separates it from most other similar video courses is its interactive
methodology, which promts kids to approach the issues by reflecting on their own experiences
and emotions online. As they go through the activities, the participants fill in their own Cyber
Diary, creating mind maps, playing games, and completing other interactive tasks related to the
course topics. They are also invited to complete weekly Cyber Challenges, designed to help
them become more conscious of their digital lives and of the everyday decisions they make
online. The courses could be taken individually by children or as class activities with the help of
an instructor. All videos were animated and narrated by members of the Bulgarian SIC team.
The videos covers the topics of digital prints, online bullying (how to detect, react and prevent),
screen time, security (how to create strong passwords and protect personal data), positive
online behavior and communication.
Overall results and impact achieved
The Cyber Jolly Video Programme is ongoing and new topics are planned. Expected results are
increased awareness on online bullying at school level and decreasing the number of cases of
online bullying on long-run. Furthermore, increased awareness on data privacy and screen
time, developing the digital media literacy of the students, and general awareness on online
risks and how to avoid and/or handle it.
Evaluation of the practice
The program envisages two stages of evaluation – after one year of the upload of the series
(May 2022) and at the end of the period. If the implementation is extended due to different
reasons, including the restriction around the Covid-19 pandemic
The initial study included quantitative part (questionnaires for children, parents and teachers),
as well as qualitative – focus groups with parents and teachers and in-depth interviews with

principals and school psychologists). The final measurement will also include both qualitative
and quantitative instruments.
Innovative aspects and level of sustainability and transferability
Apart of the fun and accessible language for the students, the innovative aspect is the
presented good practices is that is ready to use both alone by the child/teen or together with a
teacher/parent as the person is guided through the whole lesson.
It is a program designed to be fully transferrable to all schools, can be used in school or
inhouse, especially suitable for online/distant learning.
Strengths and criticalities
Strengths

Weaknesses

Very good platform/software was used the
develop the videos and experts on the
different topics were engaged. The variety of
dissemination channels is a strength together
with the support of one of the most popular
and approved online platform for online
learning Shkolo.

The videos were produces by the Safer
Internet Center team and took a lot of
resources – human resources and time.
Developing new topics is very good
opportunity and it is planned but time frame is
not clear due to work overload.
Another opportunity is these videos to be
organized in online free course and
disseminated on other learning platforms so
more students to have access.

Cyber Scouts Programme
General data of the practice
Typology of practice
Place of implementation

Prevention and Intervention practice
The practice is promoted by Safer Internet Center, ARC Fund and
the Ministry of Education and Science and is implemented in
Bulgaria, in schools throughout the country
Main target
The whole school population
Students, teachers and parents
Number of children and More than 3000
adolescents addressed by
the practice
Number of schools taking More than 20
part at the intervention
Age of the participants
Preadolescents aged 11-13
Year/s of
implementation
Main characteristics of
the practice

2015 - ongoing

Contact info

The practice involves students but also their parents, teachers and
other members of the community in which the students live
(whole-school approach)
Peer approach
Social and Emotional learning
Creation and promotion of a positive school climate
Promotion of dignity and respect for all
The view of the school as a community (spirit of solidarity,
fraternity, cooperation…)
The resolution of inter-personal conflicts through dialogue or other
non-violent means
Prosocial behaviors, social-moral cognition
Problem-solving skills
Development of an awareness of emotions, values, and mutual
respect that are fostered through
Reporting
Investigation
Counseling
Social skills training
Awareness-raising
Anti-bullying curriculum/course/programme
Mediation, peer mediation and conflict resolution programs
Regular discussion meetings among students and between
students and teachers
mail: petar.kanchev@online.bg, antoaneta.vassileva@roditeli.org

Website and other

https://www.safenet.bg/bg/iniciativi/173-cyberscouts

Main
actions/components
linked to the Practice

dissemination channels

https://www.youtube.com/playlist?list=PLIazGl1yiNISpYWlm7rA9lHBInFJuJnJp

Qualitative description of the Practice
Description of the context and main objectives
In 2015, the National Safer Internet Center SIC)29 launched the Cyberscouts training program,
which uses the peer-to-peer method to effectively promote prevention of online risks and
further how to deal if problem appear. The programme was created in a year when the cases of
online bullying, sexting, sextortion and online sexual exploitation reportedly increased, both at
the hotline and the helpline, and it was important to create an instrument that will support
children in their safe online experience. Furthermore, a model which to be participatory,
holistic and easily disseminated among students all over the country was very
needed.Description of the practice main contents and actions
Overall results and impact achieved
The programme targets 5th grade students from all over Bulgaria who go through two-day
online safety peer training. Additionally, they are trained to pass on the accumulated
knowledge to their peers in their role of cyber scouts in the schools they study. Trained cyber
scouts create Cyber Scouts Teams in each school, sometimes there are even more them one
Cyber Scouts Teams in a school.
Furthermore, in parallel with the two-day training of children, team of experts conduct training
of teachers how to support children in their further activities among peers such as cyber scouts.
Finally, each year Cyber Scouts Teams participate in a national competition with their project
activities, which are measured on monthly bases through points. This Teams not only
implement prevention activities but also they intevien in case of online problem: they council
their peers how to report a problem and to block the person causing the problem. They also
report themselves to the Hotline of SIC online crime against children they came across. Several
cases of pedophyles reported by the Cyber Scounts have been investigated by the police and
Cyber Crime Unit.
Overall results and achieved Impact
With the financial support of Telenor Bulgaria and the organizational assistance of the Ministry
of Interior, from the beginning of the program until the lockdown in March 2020 were trained
over 1300 cyber scouts from more 70 schools in the country. As of today, through various
activities, initiatives and campaigns, the trained cyber scouts passed on their knowledge and
skills to more than 3,000 of their peers.
Evaluation of the practice
The impact is measured by the number of activities, projects and campaigns the cyber scouts
implement throughout the year doing.

Innovative aspects and level of sustainability and transferability
Apart of the fun and accessible language for the students, the innovative aspect is the
presented good practices is that is ready to use both alone by the child/teen or together with a
teacher/parent as the person is guided through the whole lesson.
It is a program designed to be fully transferrable to all schools, can be used in school or
inhouse, especially suitable for online/distant learning.
Strengths and criticalities
Strengths
Weaknesses
 Participatory
and
interactive
programme
 Dependant of privat funding
 Developing crucial social skill and
 Denpendant to offline works – Covid
media literacy
19 pandemic affected drastically the
 Kids are brought in friendly and
trainings of Cyber Scouts as school
positive competitive environment
were closed and distant learning
 Teachers are involved as mentors
imposed.
 Team of Experts training the children
 More experts are needed in order to
 The programme is fully support by
respond to the schools’ requests for
the Ministry of Education.
trainings.

In PORTUGAL
Stop Bullying
General data of the practice
Typology of practice
Place of implementation

Prevention and Intervention practice
Amnistia Internacional, Portugal

Main target

Students, teachers and Parents

Number of children and From 1000 to 3000
adolescents addressed by the
practice
Number of schools taking
5 to 10
part at the intervention
Age of the participants
Children aged 6-10
Preadolescents aged 11-13
Adolescents aged 14-18
Year/s of implementation
Main characteristics of the
practice

2014-2016

The practice involves students but also their parents, teachers
and other members of the community in which the students
live (whole-school approach)
Promotion of dignity and respect for all

Main
actions/components Screening
linked to the Practice
Awareness-raising
Anti-bullying curriculum/course/programme
Adopting transparent and consistent policies with regard to
antibullying practices
Media Campaign
Contact info
Website and other
dissemination channels

Amnistia Internacional
https://www.amnistia.pt/projeto-stop-bullying/

Qualitative description of the Practice
Description of the context and main objectives
The goal was to create a practical tool that gathers the main information about the
phenomenon of bullying and, at the same time, provides a set of participative and reflective
actions, based on formal and non-formal education methodologies, with easy access to all the
educational agents who want to promote specific or continuous sessions on the subject.
Specifically aimed at:
Improve school environments, making them safer, more inclusive, more equitable, and less
discriminatory spaces.
Improve relationships, where the different hierarchies of the same educational community
began to collaborate in a more balanced and participatory way.
Change practices and procedures, through the opinions of all members of the educational
community that have changed regulations and other internal documents of pedagogical
orientation.
Increase the participation and activism of young people, who now feel more empowered,
autonomous, and recognized as valid agents of change in improving their educational contexts.
Replicate awareness actions, through trained student multipliers, who started to multiply HD
actions with other students and classes.
Train educators and technicians, through HRD methodologies and tools, which supported them
pedagogically in their practices.
Share educational experiences globally, in national and international meetings on HRD.
Creating a marketing image and common resources of the project, built from the ideas and
considerations of the different participants, which became a strong tool for the promotion of
HR and IA.
Description of the practice main contents and actions
Training of multiplying students
Training of teachers
Training of technical and operational assistants
Training in working groups
Awareness-raising of classes
National Meeting of Students Stop Bullying Palermo International Meeting
Main resources/actions:
Stop Bullying Manual
Video Stop Bullying
Be Yourself Lesson
Plans Stop Bullying
Other digital content Stop Bullying
Posters, Flyers, stickers and other materials for dissemination and awareness
Consult: https://www.amnistia.pt/projeto-stop-bullying/

Overall results and impact achieved
The results obtained from the Stop Bullying project represent a basis for achieving a further
reduction of bullying and discrimination in the long term, and not only in the schools that have
been involved in the project. The Stop Bullying project/program will be integrated into the
educational approach of Amnesty International through its Human Rights Friendly Schools
program and the entire network of schools covered by this program through the Global
Program for Human Rights Education coordinated from IA in Oslo. In the long term the role of
multipliers will be crucial for the continuity of the project's successful actions. With the young
people who have been involved in project activities such as the workshops, integration in the
working groups and the International Meeting in Palermo, the multipliers that have assisted
younger students have now moved on to higher education and are trying to implement the
same holistic approach and principles in their universities. This volunteer base will allow
students to become more and more part of the solution, as those who were once helped and
sensitized by their peers will want to replicate those good practices they were supported with.
Evaluation of the practice
The participatory approach was incorporated into all stages of project monitoring and
evaluation. Partners and schools measured all aspects of change, including knowledge and
empowerment, through the 'temperature of bullying' questionnaire (survey monkey platform),
action plans developed by schools, feedback from participants during workshops, trainings and
regular school visits. Quantitative data was collected through a Monitoring and Evaluation
Matrix developed at the beginning of the project. An external evaluation at the end of the
project provided a body of qualitative and qualitative information about the experiences of
project participants. This evaluation reported on the extent of change in each participating
school. Overall, this complex system of evaluation gave partners a set of quantitative and
qualitative data that served as a reference for changing their practices and procedures to
combat bullying and discrimination.
For the Stop Bullying project an evaluation tool was implemented, in the format of a
"Temperature of Bullying in Schools Questionnaire", which was applied not only in the six
national schools participating in the project, but also in the other eleven international partner
schools of the project. For the project, two questionnaires were implemented: an initial one
(between January 13 and February 23, 2015) planned to assess the situation of schools in
relation to bullying and discrimination; a second questionnaire in the final phase of the project
(between May 16 and June 10, 2016) to assess whether there was a change in schools with the
development of the project and the impact of the project on the educational community. Thus,
teachers, students and non-teaching staff (operational assistants and technical assistants) from
the six schools answered questions that allowed us to have a comprehensive view of the
situation in which each school finds itself, as well as to be an initial tool for EADH to help
schools define a set of structured initiatives to reduce the indices of aggression, bullying and
continued humiliation among children and young people. The questionnaire was put online,
through the "Survey Monkey" website, to facilitate its application by teachers and subsequent
data analysis by Amnesty International.
The Stop Bullying project has been subject to an external evaluation, by REDU - Rete educare ai
diritti umani (Educate for Human Rights Network), which has analyzed the various actions and

outcomes of the project and had the possibility to interview in person some of the project
participants and their working groups, in four of the six participating schools in Portugal. The
evaluation activities were aimed at collecting and analyzing qualitative and quantitative data in
cooperation with all involved, in order to map the best strategies to fight bullying and
discrimination through a human rights based approach that can improve every school
environment. The evaluation was planned with the aim of stimulating a shared reflection and
gathering the point of view of all the actors involved in the process. With special focus on the
perception of change observed by the students, it was essential to conduct site visits to assess
the sustainability of this change in each educational context. The evaluation interventions were
not only structured with successes and results in mind - results that were identified and
described in the project planning framework - but mainly to find out, in more detail, the overall
learning that took place in each school, in terms of attitudes and motivations that led students
to act and improve their educational reality
Innovative aspects and level of sustainability and transferability
The active participation of students in dynamizing the program, instead of being focused on
teachers and staff.
The heterogeneous working groups represented a good reference point for the project
activities and could be considered as key actors for greater sustainability of the project
activities. In the future: these working groups should be established at the beginning of the
project activities, to reinforce the sense of ownership of the project, and more training /
capacity building sessions on their empowering role should be streamlined. The role of the
students should be strengthened. The international dimension represented a strong point
because (especially during the youth meeting) a network of "young champions of change" was
created and it was possible to keep the network active through online channels (social
networks and others ...). In the future: facilitating the leadership role of students, including
more training on active participation and power relations with teachers and school
management.
Identity Award (entities): it would be relevant for the IA to reward entities that develop
projects with impact on human rights and that show more support for initiatives promoted by
groups of young people/student associations, reinforcing their active participation in various
aspects of school life, as consultative and decision-making elements of relevance at various
levels of school organization (General Assemblies and Councils, Pedagogical Councils).
Motivation Prize (people): This prize is awarded to teachers or other educators who show
initiatives that have an impact on human rights and the improvement of their educational
contexts, work on human rights practices and issues, focused on a subject area or transversal to
their educational project or annual plan of activities, such as teachers who promote the
creation or support of youth groups, promoting their active participation through student
associations or human rights clubs.
Strengths and criticalities
Strengths

Weaknesses

Involvement of the school community. many
more students, teachers and school staff
involved than initially planned in the project,
during the training and sensitization
workshops.

To established further strategic partnerships
with entities that promote actions and
projects around active youth participation and
citizenship, and entities that already
collaborate in this area of intervention.

Non-formal and participative approach
facilitated the connection between bullying
and discrimination, as a form of human rights
violation, where noticeably the vast majority
of students became more sensitive, aware,
and responsible for their actions towards
others, as was mentioned in the second
phases of training by most students through
their evaluations.

To increase dissemination of the program.

Outreach materials produced by the
participants: One of the actions with the
greatest impact on the lives of young people
and other members of the educational
communities participating in the Stop Bullying
project were the awareness and outreach
materials recreated from the ideas, faces, and
words of the participants.

ESCOLA SEM BULLYING. ESCOLA SEM VIOLÊNCIA – PREVENÇÃO E COMBATE AO BULLYING,
CIBERBULLYING E A OUTRAS FORMAS DE VIOLÊNCIA
General data of the practice
Typology of practice
Place of
implementation
Main target
Number of children and
adolescents addressed
by the practice
Number of schools
taking part at the
intervention
Year/s of
implementation
Main characteristics of
the practice

Main
actions/components
linked to the Practice

Prevention practice
106 school groupings/ungrouped schools in Portugal
Teachers and staff
1000 to 3000

More than 20

2019/2020 and 2021/2022
The implementation of curricula and courses that promote the
acceptance of diversity
DIGITAL SECURITY SEAL AND HEALTHY SCHOOL SEAL
This program aimed to capacitate school teachers and staff to
promote a healthy school climate, as well as, to engage in good
practices to observe, identify and intervene in bullying,
cyberbullying and other violence forms.
Reporting
Screening
Awareness-raising
Anti-bullying curriculum/course/programme
Regular discussion meetings among students and between students
and teachers

Contact info

https://www.sembullyingsemviolencia.edu.gov.pt/?page_id=13046

Website and other
dissemination channels

https://www.sembullyingsemviolencia.edu.gov.pt/

Qualitative description of the Practice
Description of the context and main objectives
Context:
The vast majority of male and female students do not engage directly in bullying or
cyberbullying behaviors at school;
Boys tend to show more direct behaviors, particularly physical and verbal ones, while girls tend
to engage in more indirect bullying behaviors, often of a relational nature, in which they
manipulate and use friendship networks as a means to humiliate, exclude or even attack the
other;
There is a tendency for bullying behaviors to begin to become evident in elementary school, to
increase throughout secondary school, reaching a peak at around age 13 - 8th grade - and then
decrease throughout secondary school;
They tend to change in qualitative terms - at the beginning verbal and physical behaviors are
more frequent, but as the students' own relational, communicative and interactive skills
mature, social aggressive behaviors and bullying appear.
Objectives:
Aware of the phenomena of bullying and cyberbullying and the impact they can have on
children and young people, the Ministry of Education, in the school year 2019/20 decided to
draw up and propose to schools the implementation of a plan to combat bullying and
cyberbullying in accordance with Order No. 8404-C/2019.
a) Promote the implementation by schools of the "Plan for Preventing and Combating Bullying
and Cyberbullying", focused and consolidated on a strategic and holistic approach to raising
awareness, prevention and definition of intervention mechanisms in schools;
b) Monitor the implementation of the plan referred to in the previous paragraph, helping to
ensure, namely
i) The promotion of training and capacity building actions subordinated to the theme of
violence in school contexts, in particular bullying and cyberbullying
ii) The dissemination of guidelines and tools to assist schools in early diagnosis of violent
situations, specifically bullying and cyberbullying, as well as good practices of prevention and
intervention;
iii) Promoting the signing of partnerships and protocols with institutions/organizations that
collaborate in the fight against bullying and cyberbullying;
iv) The definition of criteria for the annual certification of "School Without Bullying. School
Without Violence";
v) Monitoring at a national level the existence of situations of violence in school contexts, in
particular bullying and cyberbullying;
c) To report periodically to the Ministry of Education the development of the work done, as
well as the systematized information about bullying and cyberbullying in schools.
Description of the practice main contents and actions

Analyze the context of the school/s;
Identify situations and problems;
Present training proposals for students, teachers, operational assistants, parents and guardians
and other educational community;
Prepare awareness-raising actions;
Request to the Training Centers of School Associations training that meets the needs felt;
Participate in external initiatives;
Identify the years and classes to be involved. In a first stage, it may not be for all students.
Schools may decide to start in the 1st cycle, involve only some classes per year, or follow other
criteria considered relevant, depending on the school context;
Involve other elements, other teachers, non-teaching staff, parents and guardians;
Involve the School Health Team, as well as the Safe School, the ICT Competence centers and/or
other partners, whenever necessary and possible.
Overall results and impact achieved
Unknown / Unable to retrieve information. Projects developed by schools can be consulted on:
https://www.sembullyingsemviolencia.edu.gov.pt/
Evaluation of the practice
ECOGNITION OF GOOD PRACTICES
CERTIFICATION "SCHOOL WITHOUT BULLYING. SCHOOL WITHOUT VIOLENCE" CERTIFICATION
The work of the schools, and of the members of the teams to be created in the schools, may
lead to public recognition of the school, with the certificate "School Without Bullying. School
Without Violence" certificate.
This evaluation tool will allow the collection of important data, characterize the project
implemented by the school and learn about the activities developed.
The data entered will give rise to a report. The completion of this form is a requirement for
schools to apply for certification, as public recognition.
Certification with the seal "School Without Bullying | School Without Violence" will be valid for
one year. All schools certified in the previous edition will have to reapply for certification.

The list of certified schools will be disclosed in due course on the website
www.sembullyingsemviolencia.edu.gov.pt and also on the associated social networks, as well
as through the channels of the Directorate-General for Education.
In addition to the aspects to report, already mentioned throughout this document, such as the
constitution of the team, the involvement of children and young people, the implementation in
curricular components, the development of other projects and initiatives included in the annual
plan of activities (PAA), it is important to consider other aspects, very relevant for a school "free
of these phenomena of violence, such as bullying and cyberbullying. Thus, there is to consider
distinctions that the school has obtained that are relevant to a healthy school and the
identification, reporting, and response to cases of bullying. Also key is the school's identification
of projects or initiatives that have proven to be "Best Practice" given their impact on the school
community in preventing and combating bullying and cyber-bullying and violence in general, as
well as identifying situations that require further attention or a different approach.
Innovative aspects and level of sustainability and transferability
DIGITAL SECURITY SEAL AND HEALTHY SCHOOL SEAL
These certifications, in addition to recognition, also provide access to indications and
suggestions for practices that can help educational communities find their way to a safe and
secure school.
Digital Safety Label - The eSafety Label project is a European initiative, promoted by European
Schoolnet, aimed at schools, which aims to promote and certify digital citizenship practices.
This support and certification service is an important contribution to the development of digital
security in public and private schools. By promoting these digital safety practices, the school is,
directly and indirectly, also preventing cyberbullying. One way to achieve this certification is to
involve the educational community in awareness-raising actions and initiatives, for example in
the actions promoted by SeguraNet (https://www.seguranet.pt/).
Healthy School Seal - A Healthy School approaches health and well-being in a systematic and
integrated manner, from a biopsychosocial perspective, and inscribes this policy in the
Educational Project. It is action-oriented and participatory. The educational community has an
active role in decision making and activities.
In this sense, a Healthy School contributes to a "new" way of looking at school, contributing to
the development of a more active and participatory citizenship, as advocated by ENEC.
Obtaining the distinction of the "Healthy School Seal" fits into the objectives of this Plan, since
it recognizes the merit of schools that, through their practices and educational projects,
contribute to promoting: the well-being of the educational community; healthy interpersonal
relationships; the involvement of the entire educational community; learning outcomes; a
positive school image and climate; the evaluation of the relevance and effectiveness of
activities.
In the criteria for awarding this seal, this year, already during the preparatory work for this
Plan, reference to the work developed in schools in the area of bullying and cyberbullying
prevention has been valued.

RECORDING OF CASES OF VIOLENCE - SISE PLATFORM
The recording of cases of violence in the SISE (School Safety Information System) platform, of
the DGEstE, as well as the discrimination of the types of violence that have occurred, is
essential, so that the type of violence and the context in which it occurs can be assessed, in
national and regional terms. This registry will contribute to the definition of measures, of
national scope, which will allow the prevention and combat of these phenomena.
This platform has a field that allows directors to report cases of bullying or cyberbullying, thus
circumventing the limitation arising from the fact that these two forms of violence are not
typified as a crime.
The registration of episodes of violence on the SISE platform will also be one of the criteria for
awarding the certification "School Without Bullying. School Without Violence" certification.
It should be noted that there is no penalty for reporting these situations, quite the contrary, it
shows that the school is aware of situations of violence and seeks to identify them in order to
provide an assertive response to each one, seeking the best solutions and partnerships on the
path to a school without bullying and without violence.
Strengths and criticalities
Strengths
Identify situations and problems;
Present training proposals for students,
teachers, operational assistants, parents and
guardians and other educational community;
Prepare awareness-raising actions;
Request to the Training Centers of School
Associations training that meets the needs
felt;
Participate in external initiatives;
Identify the years and classes to be involved.
In a first stage, it may not be for all students.
Schools may decide to start in the 1st cycle,
involve only some classes per year, or follow
other criteria considered relevant, depending
on the school context;
Involve other elements, other teachers, nonteaching staff, parents and guardians
Involve the School Health Team, as well as the
Safe School, the ICT Competence centers
and/or other partners, whenever necessary
and possible

Weaknesses
Better link of the measures of the programme
with the annual capacitation plan for teachers
(especially in the DIGITAL Capacitation – the
PADDE program)

In ROMANIA
Bullying In Romanian Schools
General data of the practice
Typology of practice
Place of implementation
Main target

Prevention practice
Bucharest, Romania – managed by ASOCIATIA DIRECT,
member of the European Antibullying Network EAN
The whole school population
Students at risk of bullying
Students teachers and parents

Number of children and 500 to 1000
adolescents addressed by the
practice
Number of schools taking
3 to 5
part at the intervention
Age of the participants
Preadolescents aged 11-13
Adolescents aged 14-18
Year/s of implementation
Main characteristics of the
practice

2017-2019
The practice involves students but also their parents, teachers
and other members of the community in which the students
live (whole-school approach)
Creation and promotion of a positive school climate
The view of the school as a community (spirit of solidarity,
fraternity, cooperation…)
Development of an awareness of emotions, values, and mutual
respect that are fostered through student participation in
cooperative group work

Main
actions/components Awareness raising
linked to the Practice
Anti-bullying curriculum/course/programme
Mediation, peer mediation and conflict resolution programs
Contact info
Website and other
dissemination channels

asociatiadirect@yahoo.com
http://www.cyberviolence.eu/

Qualitative description of the Practice
Description of the context and main objectives
The man goal of the FFCV Program was the grow of knowledge and awareness about the
problem of cyberbullying among young people, youth workers, teachers and parents. Among
the youth, the problem is the lack of awareness of online threats, the lack of opportunities and
the ability to respond to cyberbullying. Among the youth workers and teachers the problem is
the lack of tools and methodologies for working with this topic, education and methods. The
Program goals was also improving the quality and relevance of education, through the
development of new and innovative approaches (new scenarios for youth workshops, thematic
comics, competitions, testing of these products, implementation. The Program helps to develop
actions to prevent cyberbullying, it provides diverse materials, a handbook and other resources
for youth workers/educators.
Description of the practice main contents and actions
The project contributes to the raising the awareness of youth learning as an important tool for
social inclusion. There needs to be more frequent and age-appropriate information for young
people regarding their rights online and their responsibilities when using internet. We also
recommend project toolkit of responses for trainers and educators and an educational
approach to building empathy and responsibility online. Learning by sharing experiences and
work together to develop common quality criteria serve to all participating organizations to
support the relevant procedures in their national systems.
The Program Free From Cyber Violence is a program of partnership as part of the Erasmus+
program.
It included 2 main outcomes (the intellectual outputs 3 and 5): Methodology toolkit for training
trainers (sample set of scenarios, base of knowledge, course/workshops) and Packet for FFCV
trainers of youth (handbook for those working with young people, set of scenarios, interactive
game, comics). The 3rd product of EU cooperation was a brochure for parents or carers – it also
touches problem of Cyber Violence. The Program was designed as 6 day training consisting of
48 hours. During workshops the trainers can learn how to work with youth in the FFCV program
and they will get the tools that can enable them to work with youth on the cyber violence topic.
The trainers will get bunch of materials, scenarios, handbooks, activities and the FFCV
Certificates - for them finally (after practical individual work) and their organizations (after The
implementation of FFCV Program will allow to grow youth awareness of the problem, sensitivity
to CyberViolence, motivation to get rid of indifference in relation to bullying and it will be a
great way of dissemination of the problem for youth, schools, youth workers, parents.
In Romania, the prevention and fight against different types of violence against children
coincides with the national steps for the creation of legal and institutional means for granting
children's rights, in accordance with UN Convention and other related international and
European documents signed by the Romania. There is a general preoccupation in Romania for
preventing violence and a special one for preventing violence against child.
Cyberbullying policies have proven to be very important elements in tackling the phenomenon.
Policies, action plans and strategies provide a framework that supports, protects and empowers
youth communities’ actors in responding to violent and anti-social behavior. Through

antibullying campaigns, several good elements and approaches will be identified that may
shape a wellorganized, concrete and coherent policy outline that could be used in developing a
common EU anti-bullying policy or in developing each country’s national anti-bullying policy.
Overall results and impact achieved
Cyber Violence is an issue that can have a damaging and disruptive effect on a youth
community. For youth people it’s important to learn the warning signs and how to be vigilant
about cyberbullying. Although technology may have helped create this problem, more of it
might actually be the solution.
The results of the project in a Free Cyber Violence Program were:
1. Improving the quality and relevance of education, through the development of new and
innovative approaches (new scenarios for youth workshops, thematic comics, competitions,
testing of these products, implementation and promotion of dissemination of results),
2. Developing a program to prevent cyberbullying, developing and providing a handbook and
other resources for teachers,
3. Increasing knowledge about online threats, the consequences of online activities and the
mental and emotional aspects of cyberbullying,
4. Introduction, development and promotion of innovative methods and tools in education by
supporting schools and teachers interested in joining our program,
5. Promoting cross-border cooperation in education and prevention, as all project participants
can learn from each other.
Evaluation of the practice
The Schools Anti-Bullying Programme promoted the project contain in four main components:
1. A network of professionals who are trained to implement the anti-bullying programme in
participating schools;
2. Resources for teachers and in-service training provided by the trainers;
3. Resources and information for parents and other members of the community provided by
trainers;
4. Trainers taking a consultancy role for the duration of the programme in the participating
schools. Besides parents, school should inform all relevant actors that can contribute to solve
the situation, such as psychological counsellors and electronic service providers. Building a
supportive school environment, raising awareness of the problem, providing training for
teachers, students, parents, and other school staff, incorporating cyber bullying into the
curriculum, publicize antibullying measures, and assuring the indispensable monitoring and
evaluation are among the several practices that shape a wholeschool approach, and thus
contribute to the prevention of bullying behaviours.
Innovative aspects and level of sustainability and transferability
Cyberviolence is a significant online problem that results in offline consequences. It is
important to remember that behind the screen there are real people with real lives, and the
harm caused by cyberviolence is often predominantly psychological and emotional.
Cyberviolence can lead to offline consequences such as: • Depression, social anxiety, loneliness,
isolation, stress related health problems (e.g., headaches, stomach aches) and low self-esteem

• School and work absenteeism • Aggressive behaviours Contemplating, attempting, or
committing suicide Cyberbullying is a social problem, not a technological one.
Although it takes place online, cyberbullying has very real life consequence. This issue has been
tied to suicidal actions, antisocial behavior, low self-esteem, anger, substance abuse, school
delinquency, and emotional issues, among others.
The innovative aspects of the project concern open and innovative education, training and
youth work, embedded in the digital era. In fact, the project aims to provide teachers with the
appropriate competencies and tools to monitor and manage the level of cyberviolence in
schools.
One of CV major objectives was the set up and maintenance of a strong link between both
participant institutions and stakeholders. Through the piloting and multiplier events, a high
degree of interest was noted from the participants (associations, schools, local authorities, etc)
who expressed their interest to use the project products.
The exploitation and sustainability scheme are established to ensure the implementation of
planned actions for further continuation of project results as well as to indicate requirements in
human and financial resources and to the corresponding timetable for the establishment and
expansion of the project results beyond project life.
Project partners are committed to ensure continuation of the project depending on the success
of its results and the responses from potential users, including managers of training
programmes and decision makers.
In terms of sustainability, the key competencies of a modern citizen include systems thinking,
interpersonal competence, interdisciplinary study, the embracing of diversity, strategic action
and management competence.
Strengths and criticalities
Strengths

Weaknesses

Project partners used to carry out actions in
cooperation with other entities, sharing duties and
results, respecting rules and deadlines and facing a
multicultural fieldwork in a cooperative-learning
approach
Good contacts with educational and training
associations, schools, Universities and trainers
organisations in partners’ countries, as well as
participation in a number of networks and
associations to ensure effective implementation of
the valorisation strategy all over Europe.
 social cohesion, as a goal of group leaning
 The CV program encourages teachers to
collaborate the school community to
develop antibullying strategies in schools.

Social media should enable children and young
people to understand their rights and
responsibilities, including their behavior towards
others, having more consistent responses to
online bullying.
The Government should put children’s experiences
at the heart of internet safety policy development.
Educators and parents should teach children and
young people how to be safe and responsible
online, and ensure they know how to respond
positively to online harms such as cyberbullying.
There is a vital need for a collaborative effort from
society, schools, teachers, parents, and young
people to determine antibullying policy and
practice.
Cyberbullying must be included in a whole school
community approach to bullying, which empowers
students to report victimization to seek help either
for themselves or their peers.

In SPAIN
Be Cyber Safe and Responsible BeCSR
General data of the practice
Typology of practice
Place of implementation

Prevention and Intervention practice
Primary, secondary, high and VET schools. The practice is
managed by ACCESOPHIA , SPAIN , member of the European
Antibullying Network (EAN)
Main target
The whole school population
Students, teachers and parents
Number of children and More than 3000
adolescents addressed by the
practice
Number of schools taking
More than 20
part at the intervention
Age of the participants
Children aged 6-10
Preadolescents aged 11-13
Adolescents aged 14-18
Year/s of implementation

Main characteristics of the
practice

The practice started three years ago. The duration is
undetermined. The interventions, in the wider project frame,
are designed to create a long cooperation between the schools
involved and the organization and to build a stable service

The practice involves students but also their parents, teachers
and other members of the community in which the students
live (whole-school approach)
Peer approach
Social and Emotional learning
Creation and promotion of a positive school climate
Promotion of dignity and respect for all
The view of the school as a community (spirit of solidarity,
fraternity, cooperation…)
The resolution of inter-personal conflicts through dialogue or
other non-violent means
Prosocial behaviors, social-moral cognition
Problem-solving skills
Development of an awareness of emotions, values, and mutual
respect that are fostered through student participation in
cooperative group work
Main
actions/components Investigation
linked to the Practice
Social skills training
Awareness-raising
Anti-bullying curriculum/course/programme

Contact info

Mediation, peer mediation and conflict resolution programs
info@accesophia.com

Website and other
dissemination channels

https://www.stopthebullying.eu/

Qualitative description of the Practice
Description of the context and main objectives
The BeCSR programme aims to develop the SEL (social and emotional learning) and increase the
online media literacy of c 500 Children Affected by Migration (CAM) from 40 trial schools in 4
countries so that they have the ability to better protect themselves and other children and to
make safe and responsible decisions when they are on-line; including their avoidance of, and
response to, cyber-bullying, radicalization, and attempted grooming as victims or bystanders.
https://youtu.be/rlOzkOq-whQ
The BeCSR Handbook is designed to support all those involved in the ICAM programme in
schools, with a particular focus on safeguarding children and young people in cyberspace,
online.
It can be used as a reference document before, during and after the ICAM workshops to
support a whole school programme to foster the inclusion of children affected by migration
(CAM).
The BeCSR Handbook has been prepared as a supplement and complement to the existing
ICAM Handbook. In this way, both resources can be blended together at a later date into a
coherent whole.
Description of the practice main contents and actions




Small Group sessions with parents
Teachers’ training
BeCSR Serious Game

Overall results and impact achieved
500 Children Affected by Migration (CAM) from 40 trial schools in 4 countries (UK, ES, IT, Ro)
Evaluation of the practice
Participation of 10 schools per country (40 in total)
Innovative aspects and level of sustainability and transferability

The BeCSR Serious Games are specifically designed to make a major contribution to CAM’s
social and emotional competences, learning behaviour and consequently their on-line media
literacy and ability to make sensible and safe decisions when they are on-line.
The use of on-line platforms to encourage on-line safe and responsible behaviour turns a threat
into a positive influence on CAM.
Creating a serious game about bullying can be used as a way to support deep and personal
understanding of the complex structure of bullying.
Moreover, such gaming can stimulate and support informed discussions, which are mediated
by teachers, educators, and other professionals – not simply to provide automated dogmatic
recommendations or automated teaching.
Creating a serious game about bullying can be used as a way to support deep and personal
understanding of the complex structure of bullying.
Moreover, such game can stimulate and support informed discussions, which are mediated by
teachers, educators, and other professionals – not simply to provide automated dogmatic
recommendations or automated teaching.
The participation and mentoring in the schools is continuing through all the partners in the ES,
UK, RO and IT.
Strengths and criticalities
Strengths
- Hundreds of students participated in
the project
- Students and teachers are both
trained; they share a common
knowledge and common goals
- A forum on “relational quality” -part of
the project involving students and
teachers- helps also to have an
interdisciplinary approach
-

-

-

Teachers report their deep interest in
the subjects they have been taught
during dissemination and training
They also experiment more
involvement in school life and an
increased sense of safety
Cooperation and school climate
improved (Convivencia)

Weaknesses
More family involvement
Policies to support public awareness on the
project
We need a data measurement system

6. 6. Summative and comparative analysis: what can be taken into
consideration in the SAFER Antibullying WSCA framework from the
analyzed practices
The equivocal evidence on antibullying program effectiveness suggests that selection and
implementation of evidence-based school violence and bullying prevention and intervention
programs in schools has been not always effective. One potential reason is that programs often
are selected and implemented without consideration for the history, context, and unique needs
of each school.
The translational science literature highlights the difficulty in exporting prevention programs
from the research setting to the realities of implementation in contemporary schools.
Coordination of antibullying efforts, sustainability and integration of various programs in
schools—from universal to indicated approaches—has been shown to be most effective in
consideration to the analyzed practices. Antibullying approaches must not be considered
separate from other initiatives undertaken by a school but, rather, should be selected so that
they reflect the school’s core values and reciprocally reinforce other programs that promote
adaptive youth development.
For all these reasons it’s important to have a view of the good practices in the antibullying field,
realized at the level of single schools or at systematic level.
In this framework the analysis of good practices aims has investigated not only large-scale
projects, including multi-year ones, but also single educational actions tailored for specific
contexts or actions aimed at solving critical school bullying problems or at preventing risks of
school bullying.
The collection of good practices refers both to national cases and to cases linked to specific
school contexts.
The practices allowed us to verify and present, once analyzed and categorized, ideas for
programmatic planning and for the management of anti-bullying educational actions that can
be reproduced in other contexts once the innovations are already tested. The good practices
can also constitute some basis for the SAFER framework because of some characteristics linked
to their effective transferability and replicability in other contexts (for example, an innovation
that considers the need for government-level intervention is not considered replicable for the
purposes of this study).
The analysis of the good practices allow us to say that most of these initiatives typically share
core elements, embedding fundamentals of whole school approach. Despite differences in the
manner the whole-school approach is developed and implemented across programs, such
initiatives usually comprise several activities throughout a school. Accordingly, some programs
are implemented in combination with formal bullying policies that are communicated to the

whole community (students, parents, administrators, teachers, and adjunct school staff
members such as office personnel….) while others are more linked to the students and their
teachers.

Some programs include exploring the power imbalances that define bullying, the rights of all
students to feel safe and included, the many forms of bullying (e.g., physical, verbal, social,
cyber), gender differences and other factors associated with bullying, some other are more
addressed to focus on the responsibilities of the bystander. The intent of these practices is to
shift positive attention away from those who bully and to support those who are victimized,
through changing attitudes that underlie bullying behaviors and thus increasing tolerance for
differences among the community members.
We can see that the analyzed practices account for the multiple causes of bullying at various
levels of the ecological system and there is considerable variation with respect to which kind of
bullying are addressed by particular programs. Targeted levels include some combination of
peers, the classroom, teachers, parents, and the whole school that embeds community
members. This perspective corresponds with the viewpoint that bullying is the result of the
interaction of multiple complex factors at different levels of the system, including individual,
social and larger contextual variables. This approaches entail inclusion of some activities and
programs that involve individual students, the classroom, peers, parents, and, some of them,
the entire school community.
Programs vary considerably with respect to several variables such as the specific objectives,
which, for example, may include decreasing bullying behaviors or changing children’s attitudes
toward bullying, and methods and interventions and target groups.
In most of the analyzed practices multiple disciplines and components are incorporate,
including cognitive, affective, and behavioral. Some practices put in evidence specific elements
related to skill development, peer mediation, problem solving and other strategies to foster a
positive and culturally appropriate and sensitive social and learning environment; and
interventions that promote a safer, more caring and responsive school climate.
It was evidenced the lack of guidelines and training for students, teachers, parents and most of
all the members of the community. So a developmental perspective must be implemented and
this is the idea behind the SAFER Antibullying WSCA framework. As children develop, their
understanding of bullying can be broadened and deepened by introducing concepts such as
human rights (to be safe and have one’s dignity respected), responsibilities (to respect oneself
and others and protect those who are vulnerable), positive versus negative use of power,
strategies for assertive communication and conflict resolution, the harmful impact of
stereotyping and bias, and the promotion of equity, diversity, and social justice.

Another element to be taken into consideration is the fact that bullying prevention programs
must be ongoing and seamlessly integrated into the school curriculum throughout the year,
formally and informally. This involves holding formal classroom discussions about bullying when
the school year begins followed by frequently revisiting bullying issues. Aims are to reinforce
and broaden students’ understanding and to keep bullying issues front and center.
Furthermore the practices teach us that:
- maintaining a positive climate is vital and occurs through an ongoing effort rather than a
single classroom discussion or school-wide assembly
- interventions must include peers and with the support of adults is possible to restructure
children’s roles in bullying interactions
- ad hoc interventions and counseling should be delivered separately for children who bully and
those who are bullied but these programs have to be rigorously evaluated
- peers are integral both to bullying problems and to bullying solutions. Utilizing peers to lead
interventions can benefit students in all grades and particularly adolescents, who may be more
likely to accept the guidance of same-age or high-status peers than adult direction and
authority
- skills that can be useful in order to prevent bullying are active listening, empathy, problem
solving, and support, effective communication, social–emotional skills, and strategies for
responding to bullying using civic competence and the respect of value and rights
- since teachers spend a lot of time with students, and often play a role in signaling bullying
problems and in implementing anti-bullying initiatives, the teachers’ point of view may help to
better understand this multifaceted phenomenon
- teachers are “moral agents”, in the sense that teachers are daily called upon to make
decisions with the potential of impacting their students’ moral development. As the only
classroom authority figures, teachers exert a direct influence on the degree to which different
behaviors are enforced or inhibited. This concept can also applied to a teacher’s actions
concerning bullying episodes at school
- it is not uncommon to partially implement an already designed program, but there are good
reasons for altering programs
- the general belief is that when all components of a whole-school anti-bullying initiative are in
place and that there is awareness throughout the school community, bullying problems can be
identified and effectively addressed early
- programs which include some type of family component are most effective at preventing
bullying. Families play a critical role by providing emotional support to promote disclosure of
bullying incidents and by fostering coping skills in their children. But parents need to be trained

in how to talk with their children about bullying and ways to get actively involved in a whole
school-based prevention efforts
- efforts aimed at improving school climate require sustained and intensive commitment from
all students, staff, families, and the community
- student interventions in bullying situations must be actively promoted and supported in the
context of a whole-school anti-bullying initiative
- given the complex nature of bullying, it is recommended that schools implement multiple
integrated components, which target various aspects of bullying behavior and the climate that
supports bullying.
- parental and community involvement in the planning and execution of antibullying programs
is a crucial factor.
Ultimately, we need a substantial shift in our mindsets about the importance of children and
their feelings. Children are more likely to thrive when we nurture their humanity, and offer
them language and strategies and values to help them identify, express, and, thus, regulate
their feelings. When parents, teachers, and administrators gain new awareness into the
complex roots of bullying and adopt new strategies for addressing it, schools can lead the way.
This is what the SAFER Antibullying WSCA is going to reach, also taking into account the positive
and less positive aspects (strengths and criticalities) of the analyzed good practices.

